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INTRODUCTION  

COLLEGE HISTORY  

 The Contra Costa Community College District (CCCCD) was established on December 14, 

1948, with boundaries nearly identical to those of Contra Costa County. The District 

comprises three colleges: Contra Costa College (San Pablo), Los Medanos College 

(Pittsburg), which also operates the Brentwood Center, and Diablo Valley College (Pleasant 

Hill), which also operates the San Ramon Campus.  

 
Figure 1. Location of CCCCD colleges 

 

Located in San Pablo, California, Contra Costa College (CCC) is a comprehensive 

community college that primarily serves the residents of West Contra Costa County. Contra 

Costa College was the first of the three colleges to be established in the District. Originally 

named Contra Costa Junior College, West Campus, it began in 1949 at the old Kaiser 

Shipyards in Point Richmond. The first classes started February 14, 1950, with a beginning 

enrollment of 500 students. The campus consisted of an assortment of wooden buildings, no 

grass, lots of blacktop, and a parking lot with a railroad line running through it. It also had 

views of Point Richmondôs hills and of the ships moving through the adjacent canal. 

Planning began for the new campus on an 83-acre site in the rolling hills overlooking San 

Pablo Bay, and, in 1956, the college moved to its present location. Construction continued 
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throughout the 1960ôs, yielding buildings for physical education, music, the library, the 

student union, vocational education, and administrative headquarters. By 1966, CCC had 10 

permanent buildings in addition to 15 temporary structures. The planetarium and physical 

sciences annex were ready for use in 1975. The Health Sciences Building had opened the 

year before. In February of 1976, $2.5 million was approved for construction of the Applied 

Arts Building. In 1980, the new Performing Arts Center opened, and, in 1982, the Applied 

Arts Building finally opened for use. Middle College High School joined the CCC campus in 

1987, and the campus continued to serve its students and community well throughout the 

1990ôs. 

In 2002, the CCCCD passed a construction bond, which supported modernization efforts.  In 

2004, the Early Learning Center opened and in January 2007, the Computer Technology 

Center opened its doors for the beginning of the spring semester.  In September 2006, Contra 

Costa College celebrated the groundbreaking for the Student Services Center and the 

remodeled Library and Learning Resource Center opened in fall 2007. 

 

In 2006, CCCCD passed a second construction bond, which led to the development of an 

Educational Master Plan and Facilities Master Plan to guide the next stage of campus 

modernization and revitalization. In July 2008, the new Student Services Center opened, 

funded by a CCCCD construction bond passed in 2006, creating a one-stop location for the 

major student services offices: Admissions and Records, Financial Aid, Counseling, Disabled 

Students Programs and Services (DSPS), Extended Opportunity Programs and Services 

(EOPS), International Students, and the office of the Dean of Student Services. In summer 

2013, the extensively remodeled Music Building opened for classes. In fall 2013, CCC broke 

ground for the new College Center, which will house all student life functions, the bookstore, 

new campus administration spaces, the culinary arts program and a dining center, as well as a 

new classroom building and a new community meeting room building. 

Contra Costa College remains fully committed to supporting West Contra Costa County 

residents in their quest for education and advancement. In keeping with its mission statement, 

CCC provides an open door to university preparation classes, retraining classes for those in 

need of employment or career advancement, first-time educational opportunities for many 

adults, enrichment classes for those seeking a broader perspective, career technical training 

for those entering the technical and paraprofessional workforce, academic skills education, 

and English as a second language education. 

Since the last accreditation, the College and District have gone through several challenging 

budgetary cycles, which have taxed their human resources. Despite budget reductions that 

were a nearly annual occurrence until the passage of Proposition 30 in fall 2012, the District 

decentralized its budget, stabilized its long-term financial concerns, and successfully 

dedicated itself to the improvement of its reserves. Over the last several years the District has 

experienced an enrollment downturn. CCC has experienced greater enrollment declines than 

the other colleges in the District, and has begun to focus on its outreach efforts in order to 

build enrollment and provide the services and programs needed by West Contra Costa 

County. 

Contra Costa College has maintained its history of program excellence and has strong ties to 
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the community it serves. The Journalism, Center for Science Excellence (CSE), Speech, and 

Music programs are nationally recognized, as is the successful on-campus relationship with 

Middle College High School. In addition to the successful efforts to acquire grant funding for 

CSE, in 2011 CCC was awarded a Hispanic Serving Institution (HSI) Grant from the U.S 

Department of Education. 

During the 2012-2013 academic year, CCC engaged in an in-depth review of its governing 

statements, including its mission statement. In fall 2013 and spring 2014, CCC reviewed its 

Educational Master Plan, Facilities Master Plan, and strategic initiatives to ensure that they 

continue to align with the Collegeôs core values.  

With the hiring of a new college president, vice-president, dean of student services and the 

replacement of two other dean-level management positions, CCC has seen substantial change 

in its administrative personnel. In an effort to improve its institutional effectiveness and 

accountability, the College will review its administrative and committee structure during the 

2013-2014 academic year.  Like the mission statement review process, the administrative and 

committee review will be wide-ranging and inclusive and will engage every constituent 

group in substantial discussions. CCC has a deeply held commitment to participatory 

(shared) governance and the Academic Senate, Classified Senate, Associated Students Union 

and Management Council continue to be fully involved in shaping the present and future of 

the College.  Contra Costa College is strongly committed to serving its students and 

community, always relying upon good research and assessment to guide decisions and 

improvements.  

RESULTS OF THE 2008 COMPREHENSIVE VISIT 

 

The last comprehensive visit to Contra Costa College was conducted from October 13-16, 

2008, as part of the comprehensive evaluation of the college. Based on the Self Study Report 

(INTRO.01) and the report from the visiting team, the Commission acted to reaffirm 

accreditation (INTRO.02), with the requirement that the college complete a Follow-Up 

Report by October 15, 2009. The Commission also took action to require that the college 

complete a Focused Midterm Report by October 15, 2011.  

 

On October 15, 2009, in fulfillment of the conditions of its 2009 reaffirmation of 

accreditation, the College submitted an Accreditation Follow-Up Report (INTRO.03).  In 

January 2010, the Commission took action to accept the October 15, 2009, report with a 

requirement to complete another Follow-Up Report by October 15, 2010 (INTRO.04).  The 

2010 Follow-Up Report (INTRO.05) was required to demonstrate the institutionôs resolution 

of the District Recommendation 1:  In order to improve its resource allocation process, the 

district should expedite development of a financial allocation model. The Accrediting 

Commission reviewed the October 2010 Follow-Up Report at its January 2011 meeting 

(INTRO.06). 

 

In fulfillment of the conditions of its 2009 reaffirmation of accreditation, the College 

prepared and submitted an Accreditation Focused Midterm Report on October 15, 2011 

(INTRO.07).  In a letter received by the College in February 2012 (INTRO.08), from the 

Accrediting Commission, it was noted that the Focused Midterm Report was reviewed to 

http://www.contracosta.edu/docs/accreditation/Introduction%20Evidence/INTRO.01%20-%202008%20ACCREDITATION%20SELF%20STUDY.pdf
http://www.contracosta.edu/docs/accreditation/Introduction%20Evidence/INTRO.02%20-%20LETTER%20FROM%20ACCJC%202-3-09.pdf
http://www.contracosta.edu/docs/accreditation/Introduction%20Evidence/INTRO.03%20-%202009%20ACCREDITATION%20FOLLOW-UP%20REPORT.pdf
http://www.contracosta.edu/docs/accreditation/Introduction%20Evidence/INTRO.04%20-%20LETTER%20FROM%20ACCJC%201-29-10.pdf
http://www.contracosta.edu/docs/accreditation/Introduction%20Evidence/INTRO.05%20-%202010%20ACCREDITATION%20FOLLOW-UP%20REPORT.pdf
http://www.contracosta.edu/docs/accreditation/Introduction%20Evidence/INTRO.06%20-%20LETTER%20FROM%20ACCJC%2010-15-10.pdf
http://www.contracosta.edu/docs/accreditation/Introduction%20Evidence/INTRO.07%20-%202011%20ACCREDITATION%20MIDTERM%20REPORT.pdf
http://www.contracosta.edu/docs/accreditation/Introduction%20Evidence/INTRO.08%20-%20LETTER%20FROM%20ACCJC%2002-01-12.pdf
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assure that the recommendations made by the evaluation team in the Self Study Report had 

been resolved and the self-identified plans for improvement had been addressed by the 

institution.  In addition, the Commission noted the Collegeôs progress on the 

recommendations made in the 2008 accreditation visit and reminded the College of the 

expectation to meet Standards at all times during the six-year review cycle. The Commission 

expressed continuing interest in the institutionôs educational quality and studentsô success. 

 

In April 2012, the College submitted a Substantive Change Proposal (INTRO.09) to offer 

four associate degrees and eight certificate programs at 50 percent or more via a mode of 

distance or electronic delivery.  On May 11, 2012, the Committee on Substantive Change of 

the Accrediting Commission for Community and Junior Colleges (ACCJC) acted to approve 

the Collegeôs Substantive Change Proposal (INTRO.10).   

INSTITUTIONAL DATA  

 

Contra Costa College incorporates data into its decision-making processes whenever 

possible.  With the help of the Contra Costa Community College Office of Research and 

Planning, the College community has worked very hard to create a data-informed culture. As 

both the characteristics of students and community needs evolve, it is the responsibility of 

CCC to adjust practices and make decisions that better support these new conditions. All of 

the following data will continue to be discussed during the Collegeôs Strategic Planning 

activities beginning in fall 2014. 
 

Student Demographics by Age Group Fall 2013 

Three age groups share generally the same percentage of the total student population. The 

largest is the 25 to 49 age group (31%), followed by the 20 to 24 age group (32%) and the 

under 20 age group (31%). 

 
Figure 2. Student Demographics by Age Group Fall 2013 

Source: CCCCD Research and Planning 

 

http://www.contracosta.edu/docs/accreditation/Introduction%20Evidence/INTRO.09%20-%20SUBSTANTIVE%20CHANGE%20PROPOSAL-%20April%2012%202012.pdf
http://www.contracosta.edu/docs/accreditation/Introduction%20Evidence/INTRO.10%20-%20Letter%20from%20ACCJC%205-11-12.pdf
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Student Demographics by Race/Ethnicity Fall 2013 

Hispanics represent the largest group by race/ethnicity (36%). African American students 

comprise the next largest group (24%). 

 

 

Figure 3. Student Demographics by Race/Ethnicity Fall 2013 

Source: CCCCD Research and Planning 

 

Student Demographics by Gender Fall 2013 

Female students represent a majority of the students (57%). Male students represent 41% of 

the population. 

 
Figure 4. Student Demographics by Gender Fall 2013 

Source: CCCCD Research and Planning 
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Overall Enrollment by Headcount 

Overall enrollment by headcount has declined from fall 2008 (7,861) to fall 2013 (7,087). 

 
Figure 5. CCC Enrollment by Headcount over the last 5 years. 

Source: CCCCD Research and Planning 
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Overall Enrollment by FTES 

Overall FTES has declined from 6,360 FTES in 2008-2009 to 5,493 FTES in 2012-2013.  

 

  2008-2009 2009-2010 2010-2011 2011-2012 2012-2013 

FTE

S 6,360 6,828 6,786 6,253 5,493 

Figure 6. CCC Enrollment by FTES over the last 5 years  

Source: CCCCD Research and Planning 
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Enrollment by Age Group 

The most significant trend in the age distribution of the college since 2008 has been the 

increase in the of CCC students 20-24 years of age. This demographic has increased 6% from 

fall 2008 (26%) to fall 2013 (32%). At the same time the College has seen a 4% reduction in 

students 25-49 years of age and a 3% reduction in students over 50 years of age.  

 

Figure 7. CCC Enrollment by Age Group over the last 5 years.  

         Source: CCCCD Research and Planning 
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Enrollment by Race/Ethnicity 

CCCôs service area has become more Hispanic.  Since fall 2008 the percentage of CCC 

students that identify as Hispanic has increased by 5% from 31% in fall 2008 to 36% in fall 

2013. At the same time the percentage of students that identify as Asian has declined by 3%, 

the students that identify as White has declined by 3% and the students that identify as 

African American has declined by 1%.  

 

 Figure 8. CCC Enrollment by Ethnicity over a 5-year period. 

Source: CCCCD Research and Planning 

 

 

 

 

 

 

 

 

 

 



12 
 

Enrollment by Gender 

From fall 2008 until fall 2013 the percentage of female students has declined by 3%, from 

60% in fall 2008 to 57% in fall 2013. At the same time the male population has increased by 

4% from 37% in fall 2008 to 41% in fall 2013.  

 
Figure 9. CCC Enrollment by Gender over a 5-year period.  

Source: CCCCD Research and Planning 
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Student Outcomes and Achievement 

The majority of CCC students declare that their goal is to obtain a degree or to transfer. 56% 

of students declare that they intend to transfer either with or without a degree. An additional 

14% of students declare that their goal is career development that includes all certificates and 

degrees. 

 

Figure 10.  Student Educational Goals fall 2013. 

      Source: CCCCD Research and Planning 
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Awards by Type 

Since 2007-2008, Contra Costa College has increased its total degree awards, particularly 

AA/AS degrees, from 321 AA/AS degrees awarded in 2007-2008 to 476 AA/AS degrees in 

2012-2013. The total number of AA/AS degrees awarded peaked in 2011-2012 with 603 

AA/AS degrees awarded. 

 

Figure 11. Awards by Type over a 6-year period. 

Source: CCCCD Research and Planning 
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Awards by Age Group 

Awards by age group have followed the general awards trend, peaking in 2011-2012 and 

decreasing in 2012-2013. 

The highest percentage of increases in AA/AS degrees from 2007-2008 until 2011-2012 was 

in the 20-24 age group (55.2%) and the +50 age group (57%). The 20 age group and under 

(42.7%), and the 25-49 age group (38.5%) also showed significant increases. 

 

Figure 12.  Awards by Age Group over a 6-year period. 

Source: CCCCD Research and Planning 
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Awards by Race/Ethnicity 

As with the general awards trend, awards by race/ethnicity peaked in fall 2011, and declined 

in fall 2012, except by those students who identified as ñOther/Unknownò.  Students 

identifying as Asian began to decline one year earlier, in fall 2010.  

While all groups increased the number of total awards from 2007-2008 to 2011-2012, the 

greatest gains were made by Hispanic students (50%).  This trend was particularly evident in 

the AA/AS degrees awarded to Hispanic students, which increased by 63.9% over the same 

time period. 

 

Figure 13. Awards by Race/Ethnicity over a 6-year period. 

Source: CCCCD Research and Planning 
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Awards by Gender 

Awards by gender have followed the general awards trend with females generally achieving 

twice the number of awards as males. From 2007-2008 to the peak of 2011-2012, AA/AS 

awards to females increased from 209 to 402, or 48%, while AA/AS awards to males 

increased from 101 to 188, or 45.7%. 

 

Figure 14. Awards by Gender over a 6-year period. 

Source: CCCCD Research and Planning 

 

Student Outcomes and Achievement 

In the Self Evaluation Report, overall student achievement data are reported for the general 

population as well as disaggregated by age, race/ethnicity, and gender. The data for basic 

skills, CTE, and general education will be reported for overall population and disaggregated 

by age, race/ethnicity and gender. 
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Overall Fall-to-Spring Persistence Rates 

CCCôs fall-to-spring persistence rates have remained constant over the last five years. 

Approximately two-thirds of students from the fall semester continue their enrollment into 

the spring semester. 

 

Figure 15. Fall-to-Spring Persistence rate over a 5-year period. 

Source: CCCCD Research and Planning 
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Fall-to-Spring Persistence Rates by Age Group 

The fall-to-spring persistence rates among all age groups remained approximately the same 

from fall 2008 to fall 2013, except among the 50+ age group, which declined by 7%. The rate 

for the under-20 group is 74% compared to other groups that range from 60 to 66 percent. 

 

Figure 16. Fall-to-Spring Persistence Rate by Age Group over a 5-year period 

Source: CCCCD Research and Planning 
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Fall-to-Spring Persistence Rates by Race/Ethnicity 

Fall-to-spring persistence rates decreased 2-3% for African American and Asian students 

from fall 2008 to fall 2013, while increasing approximately 1% for other groups. 

 

Figure 17.  Fall-to-Spring Persistence Rate by Race/Ethnicity over a 5-year period  

Source: CCCCD Research and Planning 
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Fall-to-Spring Persistence Rates by Gender 

Fall-to-spring persistence rates by gender declined marginally from fall 2008 to fall 2013. 

Both males and females persist at roughly a rate of two-thirds, which is similar to the 

persistence rate for the total student population. 

 

Figure 18. Fall-to-Spring Persistence Rate by Gender over a 5-year period 

Source: CCCCD Research and Planning 
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Overall Fall-to-Fall Persistence Rates 

Fall-to-fall persistence rates decreased by 2% from fall 2008 to fall 2012 

 

Figure 19. Fall-to-Fall Persistence Rates over a 4-year period. 

Source: CCCCD Research and Planning 
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Fall-to-Fall Persistence Rates by Age Group 

Fall-to-fall persistence rates by all age groups have decreased slightly from fall 2008 to fall 

2012, with the exception of the 50+ age group which decreased by 7%. 

 

Figure 20. Fall-to-Fall Persistence rates by Age Group over a 4-year period  

Source: CCCCD Research and Planning 
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Fall-to-Fall Persistence Rates by Race/Ethnicity 

Fall-to-fall persistence rates for African American students declined from 47% to 41% from 

fall 2008 to fall 2012. Fall-to-fall persistence rates for Asian and White students declined 

slightly, while Hispanic students were stable. 

 

Figure 21. Fall-to-Fall Persistence rates by Race/Ethnicity over a 4-year period. 

Source: CCCCD Research and Planning 
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Fall-to-Fall Persistence Rates by Gender 

Fall-to-fall persistence rates by gender have decreased by 3% for females and 1% for males 

from fall 2008 to fall 2012. 

 
Figure 22. Fall-to-Fall Persistence Rates by Gender over a 4-year period. 

Source: CCCCD Research and Planning 
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Retention Rates 

While the retention rate for face-to-face classes declined by 3% from fall 2008 to fall 2013, 

the retention rate for hybrid 0-50% classes declined by 12% over the same period of time.  

 
Retention Rate 2008FA 2009FA 2010FA 2011FA 2012FA 2013FA 

Face-to-face 70% 68% 69% 67% 68% 67% 

Hybrid 0-50% 56% 36% 26% 38% 47% 44% 

Hybrid 51%-99% 56% 53% 64% 62% 62% 58% 

100% Online 51% 42%     66%   

Figure 23. Overall Retention Rate over a 5-year period. 

Source: CCCCD Research and Planning 
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Retention Rates by Age Group 

Retention for most age groups declined marginally from fall 2008 to fall 2013. The over 50 

age group declined the most (9%). 

 
Retention Rate 2008FA 2009FA 2010FA 2011FA 2012FA 2013FA 

<20 years old 87% 86% 87% 87% 87% 86% 

20 to 24 years 

old 82% 82% 82% 81% 83% 81% 

25 to 49 years 

old 86% 85% 85% 82% 84% 84% 

50+ years old 92% 92% 91% 85% 86% 83% 

Age Unknown 60% 96% 100% 100% 100%   

Figure 24. Overall Retention Rate by Age Group over a 5-year period. 
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Retention Rates by Race/Ethnicity 

Retention by race/ethnicity declined marginally from fall 2008 to fall 2013 (average = 

2.25%).  

 

Retention Rate 2008FA 2009FA 2010FA 2011FA 2012FA 2013FA 

African 

American 82% 82% 83% 79% 81% 79% 

Asian 88% 87% 87% 87% 88% 88% 

Hispanic 86% 85% 85% 84% 85% 84% 

White 90% 87% 88% 85% 87% 87% 

Other/Undeclared 86% 86% 85% 84% 85% 81% 

Figure 25. Overall Retention Rate by Race/Ethnicity over a 5-year period. 
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Retention Rates by Gender 

Retention by gender declined marginally from fall 2008 to fall 2013 (average = 2.5%, 

excluding Gender Unknown).  

 

Retention Rate 2008FA 2009FA 2010FA 2011FA 2012FA 2013FA 

Female 86% 85% 85% 83% 84% 84% 

Male 86% 85% 85% 83% 84% 83% 

Gender 

Unknown 80% 88% 85% 84% 88% 84% 

Figure 26. Overall Retention Rate by Gender over a 5-year period. 
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Overall Student Success 

The overall course success rate (as defined by ñCò or better) for face-to-face classes and 

hybrid 0-50% classes declined marginally from fall 20108 to fall 2013. Course success rates 

for Hybrid 51-99% classes increased marginally from fall 2008 to fall 2013. There is 

insufficient data to determine trends for 100% online classes. 

 

Figure 27. Course success rates over a 5-year period. 

Source: CCCCD Research and Planning 
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Course Success Rates by Age Group  

Success rates for all age groups declined marginally (2-3%) from fall 2008 to fall 2013, with 

the exception of the 50+age group which declined by 9%. The 25-49 age group currently 

shows the highest success rate at 70%. 

 

Figure 28. Course success rates by Age Group over a 5-year period. 

Source: CCCCD Research and Planning 
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Course Success Rates by Race/Ethnicity  

Course success rates for all ethnic groups declined marginally (average=3%) from fall 2008 

to fall 2013. The largest decline was among African American students (5%). The lowest 

success rates were among African American (57%) and Hispanic (66%) students.  The 

highest success rates were among Asian and White students (75%).  

 

Figure 29. Course success rates by Race/Ethnicity over a 5-year period. 

Source: CCCCD Research and Planning 
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Course Success Rates by Gender  

The overall success rates of males and females have decreased from fall 2008 (males 68%, 

females 71%) to fall 2013 (males 64%, females 69%). The gap between the overall success 

rates of males and females is widening from a 3-point gap in fall 2008 to a 5 point gap in fall 

2013.  

 

Figure 30. Course success rates by Gender over a 5-year period. 

Source: CCCCD Research and Planning 
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Basic Skills Retention Rates by Age Group 

Basic Skills retention rates have improved from fall 2008 to fall 2013 by all age groups, 

except the over 50 age group, which declined by 5%. The largest gains were by the under 20 

age group (8%) and the 20-24 age group (7%).  

 

Retention Rate 2008FA 2009FA 2010FA 2011FA 2012FA 2013FA 

<20 years old 81% 83% 84% 88% 91% 89% 

20 to 24 years 

old 78% 83% 80% 85% 87% 85% 

24-49 years old 86% 86% 82% 83% 87% 88% 

50+ years old 87% 85% 93% 84% 87% 82% 

Age Unknown   100% 100%       

Figure 31. Basic Skills Retention Rates by Age Group over a 5-year period. 

Source: CCCCD Research and Planning 
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Basic Skills Retention Rates by Race/Ethnicity 

Basic Skills retention rates improved for all groups from fall 2008 to fall 2013, with an 

average improvement of 4.4%. 

 

Retention Rate 2008FA 2009FA 2010FA 2011FA 2012FA 2013FA 

African American 76% 78% 75% 81% 83% 79% 

Asian 90% 90% 93% 85% 93% 94% 

Hispanic 84% 87% 86% 88% 90% 89% 

White 90% 86% 81% 97% 89% 96% 

Other/Undeclared 82% 88% 83% 81% 88% 88% 

Figure 32. Basic Skills Retention Rates by Race/Ethnicity over a 5-year period. 

    Source: CCCCD Research and Planning 

 

 

 

 

 

 

 

 

  

0%

20%

40%

60%

80%

100%

120%

2008FA 2009FA 2010FA 2011FA 2012FA 2013FA

African Americian

Asian

Hispanic

White

Other/Undeclared



36 
 

Basic Skills Retention Rates by Gender 

Basic Skills retention rates by gender improved by 6% from fall 2008 to fall 2013.  Females 

improved by 5% and males improved by 6%. 

 

Retention Rate 2008FA 2009FA 2010FA 2011FA 2012FA 2013FA 

Female 84% 86% 84% 86% 88% 89% 

Male 83% 82% 81% 84% 88% 86% 

Gender 

Unknown 74% 84% 85% 91% 95% 83% 

Figure 33. Basic Skills Retention Rates by Gender over a 5-year period. 

    Source: CCCCD Research and Planning 
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Overall Basic Skills Course Success Rates 

Course success rates for Basic Skills courses declined marginally (2%) from fall 2008 to fall 

2013. This is slightly less than the overall rate (3%). The under 20 age group shows modest 

gains in course success rates. 

 

Figure 34. Course success rates for Basic Skills courses over a 5-year period. 

Source: CCCCD Research and Planning 
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Course Success Rates for Basic Skills Courses by Age Group 

Course success rates for Basic Skills by age group increased marginally from fall 2008 to fall 

2012, and declined in fall 2013. The largest increase was in the under 20 age group (14.5%). 

 

Figure 35. Course success rates for Basic Skills courses by Age Group over a 5-year period. 

Source: CCCCD Research and Planning 
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Course Success Rates for Basic Skills Courses by Race/Ethnicity  

Course success rates for Basic Skills by Race/Ethnicity increased for all groups from fall 

2008 until fall 2012, except for students identifying as Other/Unknown. The greatest 

increases were among Hispanic students (11%). In fall 2013 course success rates declined for 

all groups except students identifying as White. 

 

Figure 36. Course success rates for Basic Skills courses by Race/Ethnicity over a 5-year 

period. 

Source: CCCCD Research and Planning 
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Course Success Rates for Basic Skills Courses by Gender 

While Basic Skills course success rates for females remained stable (1% increase), Basic 

Skills course success rates for males declined from 61% in fall 2008 to 53% in fall 2013.  

 

Figure 37. Course success rates for Basic Skills courses by Gender over a 5-year period.  

Source: CCCCD Research and Planning 
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Overall Course Success Rates for General Education (GE) Courses 

Course success rates for face-to-face General Education (GE) courses remained stable. 

Course success rates for Hybrid 51-99% General Education courses have declined by 6 

points in fall 2013. Course success rates for Hybrid 0-50% General Education courses 

increased from fall 2010 to fall 2012, then decreased by 3 points in fall 2013. 

 

    Figure 38. Course success rates for General Education courses over a 5-year period. 

Source: CCCCD Research and Planning 
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Course Success Rates for General Education (GE) Courses by Age Group 

Course success rates for General Education (GE) courses by age group declined slightly from 

fall 2008 to fall 2013, with the exception of the under 20 age group, which have remained 

stable. 

 

Figure 39. Course success rates for General Education courses by Age Group  

over a 5-year period.  Source: CCCCD Research and Planning 
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Course Success Rates for General Education (GE) Courses by Race/Ethnicity 

Course success rates for General Education (GE) courses by race/ethnicity declined 

marginally from fall 2008 to fall 2013. 

 

Figure 40. Course success rates for General Education courses by Race/Ethnicity 

over a  5-year period.  Source: CCCCD Research and Planning 
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Course Success Rates for General Education (GE) Courses by Gender 

Course success rates for General Education (GE) courses declined slightly from fall 2008 to 

fall 2013. 

 

Figure 41. Course success rates for General Education courses by Gender  

   over a 5-year period.  Source: CCCCD Research and Planning 
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Overall Course Success Rates for Career Technical Education (CTE) Courses 

Course success rates for face-to-face CTE courses declined slightly from fall 2008 to fall 

2013. Course success rates for Hybrid 51-99% CTE courses have increased dramatically 

from 65% in fall 2009 to 100% in fall 2011. 

 

Figure 42. Course success rates for CTE courses over a 5-year period. 

Source: CCCCD Research and Planning 
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Course Success Rates for Career Technical Education (CTE) Courses by Age Group 

Course success rates for CTE courses by age group remained stable for all groups from fall 

2008 until fall 2013, except for students over 50, where success rates declined from 85% in 

fall 2008 to 73% in fall 2013. 

 

Figure 43. Course success rates for CTE courses by Age Group over a 5-year period. 

Source: CCCCD Research and Planning 
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Course Success Rates for Career Technical Education (CTE) Courses by 

Race/Ethnicity 

Course success rates for all groups declined slightly from fall 2008 to fall 2012, and 

increased in fall 2013. 

 

Figure 44. Course success rates for CTE courses by Race/Ethnicity over a 5-year period. 

Source: CCCCD Research and Planning 
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Course Success Rates for Career Technical Education (CTE) Courses by Gender 

Course success rates for CTE courses by gender declined marginally for both groups from 

fall 2008 until fall 2013. Course success rates for CTE courses increased for females in fall 

2013. 

 

Figure 45. Course success rates for CTE courses by Gender over the last 6 years. 

Source: CCCCD Research and Planning 
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Overall Financial Aid  

The percentage of all Contra Costa College students receiving financial aid increased from 

40% to 53% from fall 2008 to fall 2013. Notable increases are in the over 50 age group and 

among males.  

 

Figure 46. CCC students receiving financial aid over a 5-year period. 

Source: CCCCD Research and Planning 
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Financial Aid by Age Group 

The financial aid percentage distribution by age group followed the general trend from fall 

2008 until fall 2013, with the exception of a dramatic increase of 24% in the percentage of 

students over 50 receiving financial aid over the 5-year period. 

 

    Figure 47. CCC students receiving financial aid by Age Group over a 5-year period 

Source: CCCCD Research and Planning 
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Financial Aid by Race/Ethnicity 

The financial aid percentage distribution by ethnicity followed the general trend from fall 

2008 until fall 2013.  While other groups marginally declined in financial aid percentage 

from fall 2011 to fall 2013, Hispanic students continued to slightly increase.  

 

Figure 48. CCC students receiving financial aid by Race/Ethnicity over a 5-year period. 

Source: CCCCD Research and Planning 
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Financial Aid by Gender 

The financial aid percentage distribution by gender followed the general trend from fall 2008 

until fall 2013, but with a slightly narrower gap between male and female students by fall 

2013. In fall 2008, female students constituted 60% of the college enrollment, with 43% 

receiving financial aid. At the same time, male students constituted 37% of the college 

enrollment, with 35% receiving financial aid.  By fall 2013, female student enrollment 

constituted 57% of the college enrollment, with 55% receiving financial aid. At the same 

time, male students constituted 41% of the college enrollment, with 50% receiving financial 

aid. 

 

       Figure 49. CCC students receiving financial aid by Gender over a 5-year period. 

Source: CCCCD Research and Planning 
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Assessment and Placement 

 

Between summer 2013 and spring 2014, 72.3% of new high school graduates entering Contra 

Costa College assessed at basic skills level English and 83.7% of new high school graduates 

entering the College assessed at basic skills level Math. This was an improvement from the 

previous cohort-year, where 74.4% of new high school graduates entering CCC assessed at 

basic skills level English (+2.1%) and 97.2% of new high school graduates entering the 

College assessed at basic skills level Math (+13.5%). 

 

In fall 2013, 49.2% of other fall 2013 new students entering CCC assessed at basic skills 

level English, and 61.6% assessed at basic skills level Math. This was an increase from the 

fall 2012 new student cohort, where 46.5% of other fall 2012 new students assessed at basic 

skills level English (-2.7%) and an improvement from 68.5% for other fall 2012 new students 

assessed at basic skills level Math (+6.9%). 

 

 
Table 1: New Student Assess Cohorts SU2009-SP2014 

Source: CCC Admission and Records 
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INSTITUTIONAL SET STANDARDS 

Contra Costa College is committed to increasing the level of student success.  Over the last 

year, the College was asked to engage in a process of developing institutional measures, 

which will help drive student success.  The College is currently undergoing a comprehensive 

process to determine and set institutional standards for course completion rate, retention 

percentage, degree and certification completion, and transfer to 4-year 

colleges/universities.  In part, departments, units and programs have used the data from the 

program review as an institutional standard of success, retention and completion.  The 

Academic Senate president pointed out the need to get to the level of performance that the 

institution believes meets its mission of a quality education for its students and recommended 

a 3-part program.  The first phase will include informing and educating the campus 

community on the ARCC Scorecard and the key performance metrics.  This phase includes 

informing and educating all constituency groups, divisions, and the Student Success and 

Basic Skills Committees.  The second phase will be to engage in an institutional dialogue 

about where to set the Collegeôs standards.  All the constituencies consulted during phase one 

will be consulted again, with the goal of reaching consensus on identified measuring 

standards of student success.  The third phase will include the procedural process to 

determine how the institution will make the change.  While completing this 3-phase process, 

CCC will use the benchmark of five and six year average data for institutional standards (see 

Table 2).   

Contra Costa College has made a substantial start on developing its model for student 

success.  Prior to the fall 2013 semester, the College Council designated the Student Success 

Committee as one of the four major subcommittees of College Council.  The vice president 

made a presentation on student success to the entire College community at the fall 2013 All 

College Day.  Subsequently, the Student Success Committee was charged with shepherding 

the development of College wide measures of student success.  In order to encourage 

campus-wide participation in this process, the Student Success Committee made a 

presentation to Council of Chairs in late fall 2013.  In spring 2014, the Committee refined its 

action plan to provide a clearer starting point for an investigation of appropriate measures of 

success.  The Committee initially adopted the statewide measurements of student success 

identified on the ñScorecardò; the committee has also proposed some additional possible 

measures of success, such as student GPA, student employment, other personal development 

measures, etc.  Over the next several months, the Committee will solicit feedback from all 

constituencies on ways to have a positive impact on these measures.  The Associated 

Students Union, for example, plans to create a survey asking students how the institution can 

support them in the attainment of their goals.  

In discussions with the Academic Senate president, it was suggested that the Committee 

focus on specific areas, such as English, math, ESL, and CTE, that play a central role in 

student success.  The Committee, informed by the work of the Center for Urban Education, 
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believes it is important to examine student success through the lenses of equity and 

excellence.  This means that increasing student success depends on improving both student 

and institutional capacity.  The Committee has outlined a tentative process for incentivizing 

the identification, assess0ment, and continuous improvement of student success. 

The Committee has proposed that ñstudent successò become an integral part of the program 

review/budget allocation process and that it be aligned with the College and District strategic 

planning process.  To that end, the Committee has suggested that the focus areas identified 

above (English, math, etc.) examine existing disaggregated longitudinal data on student 

success (i.e., the Scorecard and other traditional measures) in order to identify areas for 

improvement.  Subsequently, departments will engage in dialogue to establish ambitious, 

attainable goals, with specific timeframes, assisted, as needed, by the Student Success 

Committee.  Departments would be asked to report on student success measures as a regular 

part of the program review process, and this element would be an important part of the 

program review validation process.  Furthermore, student success measures will also be taken 

into consideration as part of the annual unit plan/budget allocation process.  The Student 

Success Committee will report annually to College Council about this process. 

 
Table 2: Institutional Trends and Variances 

Source: CCCCD Research and Planning 
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EXTERNAL DATA FOR THE CONTRA COSTA COLLEGE SERVICE AREA  

External Environmental Implications for Planning 

The population of Contra Costa County has been growing steadily over the past 100 years. 

The number of county residents increased from fewer than 20,000 persons in 1900 to more 

than one million in 2011. Demographers project a relatively slower rate of growth in the 

countyôs population in the next 25 years, particularly in West County.  

Working age adults (18 to 64) in West County represent a sizable county age group (61.9% 

percent of the population). This group includes the traditional college age students (18 to 24) 

and others who are in their prime career building, childbearing, and home buying years. The 

group will have a major impact on the business outlook, the housing market, college 

enrollment, and adult learning within West County over the next several decades. 

Between 2000 and 2011, the population in West County grew by 7,583 persons (3.1%). Most 

of this growth was the result in the increase in the population of Hispanics and Asians.  

The number of foreign-born residents in West County increased from 64,318 in 2000 to 

78,861 persons in 2011, or 22.6% increase during this period. 

Between 2000 and 2011, the number of West County persons speaking a language other than 

English at home increased from 89,731 persons in 2000 to 127,168 persons in 2011, an 

increase of 22,417 persons or 26.9%, during this period. 

The relative share of Contra Costa County college enrollment in comparison to total 

enrollment at all levels of education increased from 25.3% in 2000 to 27.4.0% in 2011. This 

increase reflects a slightly higher level of community participation in higher education than 

in past years. 

Educational attainment has a direct impact on household income and employment. Persons 

with a bachelorôs degree earn 61% higher income compared to those who have a high school 

diploma and are more likely to be employed. Contra Costa County residents with the 

bachelorôs degree and those with graduate or professional degrees constituted 31% of the 

population 25 years and older in 2011, compared to 27.5% in 2000. 

The high school graduation rate in the county for 2010-11 was 83.1%. Asian and White 

students have graduation rates that are 15 to 25 percentage points higher than those of 

African American and Hispanic students. These show how high school graduation rates mean 

lower lifetime economic opportunity, higher unemployment rates, and lower chances for 

completing college. 

The serious gap in the Academic Performance Index (API) among schools in different parts 

of the county is a reflection of the differences in educational attainment and the household 
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income of the respective regions. API score for Contra Costa Collegeôs feeder schools are at 

the bottom of the feeder high schools in the county. 

While UC, CSU and independent colleges have increased their share of high school 

graduates, community colleges in West County appear to have some difficulty attracting their 

rightful share. Intense marketing efforts will be needed to recruit more students at Contra 

Costa College. 

Recruitment of adult learners is another piece of the enrollment puzzle. Adult participation 

rate represents the proportion of the general population 18 to 64 years old who enrolled at 

community colleges in the district within a given period. A lower participation rate reflects a 

smaller college enrollment, a relatively older population, or both. In 2011-12 the annual adult 

participation rate for West County stood at 7.6%, compared to 8.3% for the county. 

The market potential for Contra Costa College represents the population 25 years and older 

who have an educational attainment less than an associate degree. In 2011, the market 

included 103,401 persons in West County. Examining how to appeal to these individuals can 

increase college participation rates and expand college enrollments. 

Job openings in the county show continued growth and stability over the next ten years. 

However, reliance on manufacturing, extraction, mining and farming is currently 

transitioning to more service-oriented industries including healthcare, environmental 

technology, and software development. The implication for Contra Costa College is that 

program for healthcare should be strengthened and expanded. The college may want to invest 

their limited resources in developing curricula in the areas of telecommunication, bioscience, 

medical technology and environmental technology. 

In 2011, the median household income for the wealthiest city in the county (Danville) was 

$133,360, compared to $45,305 for the lowest income city (San Pablo). The implication for 

higher education is that a steadily large number of elite applicants to elite colleges because 

the upper middle class wants the best for their children. The open admissions institutions and 

the community colleges, such as Contra Costa College, are left with students who are under-

prepared for college work. 

The implication of the unaffordable housing market is that recruitment of professional talent 

to fill faculty and staff positions becomes a serious challenge. Industry relocation in the area 

becomes extremely difficult. Students who graduate from colleges in the district will be 

facing a tough housing market and may have to locate elsewhere. Students who are education 

in California but locate in other states represent a brain drain and a net loss for the stateôs 

taxpayers. 
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SERVICE AREA DEMOGRAPHIC TRENDS

 
Figure 50: College Service Areas 

Source: CCCCD Research and Planning  

 

Population Growth 

The population of Contra Costa County has been growing steadily over the past 100 years. 

The number of county residents increased from less than 20,000 persons in 1900 to more 

than one million in 2010. This phenomenal increase represents the gradual settlement of the 

county through domestic and foreign migration. With the exception of the phenomenal 

growth following World War II, each ten-year period witnessed a double-digit growth rate. 

Despite the continued increase in population, the rate of growth has been slowing down, 

particularly in West Contra Costa County, where the rate of growth has been substantially 

slower than the Central County, East County or Contra Costa County as a whole (Table 3). 

 
Table 3: Regional Differences in Population Growth for Contra Costa County 
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Gender 

There are some differences among the countyôs regions and these differences are reflected, to 

some extent, in college enrollment. East County has the highest proportion of men to women 

(967 men per 1,000 women) among all three regions. This is mostly due to the movement of 

young families in their prime age into this area. West County has a lower proportion of men 

to women (950 men per 1,000 women). This relatively lower ratio may be due to population 

aging (womenôs life expectancy is higher than men) and probably the existence of a larger 

percentage of female households. 

 
Table 4: Change to Gender Distribution in Contra Costa County, 2000 to 2011 
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Figure 51: Ratio of Males to Females per One Thousand Persons in Contra Costa County, 

2011 

Source: CCCCD Research and Planning  

 

Age 

In 2011, Contra Costa County had a population of 1,037, 817 persons, with a median age of 

38.3 years, compared to 35.1 years for California and 37.0 for the U.S. (Table 5). The age 

distribution is grouped into five categories. Following is the relative size of these groups in 

Contra Costa County, in 2011. 

¶ The school age group (under 19), 27.5% of the population 

¶ The college age group (20-24), 5.8% of the population 

¶ The young adults group (25-44), 26.8% of the population 

¶ The older adults group (45-64), 27.7% of the population 

¶ The elderly group (65 and older), 12.3% of the population 

¶  

In contrast, West Contra Costa County has a relatively smaller school age group (26.3%) and 

a larger percentage of working age adults (18-64) (61.9%). Over the long term, this indicates 

a population that will be aging. Elderly communities require a high level of social services 

including healthcare, adult learning activities and other social services. The types of 

educational programs offered by Contra Costa College must continue to reflect the 

demographic makeup of the population. Following is the relative size of these groups in West 

Contra Costa County, in 2011: 

¶ The school age group (under 19), 26.3% of the population 

¶ The college age group (20-24), 6.2% of the population 

¶ The young adults group (25-44), 28.4% of the population 

¶ The older adults group (45-64), 27.2% of the population 

¶ The elderly group (65 and older), 11.8% of the population 
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Changes to the population of West Contra Costa County mirror the changes in the state. The 

Department of Finance Unit projects that by 2050 the percentage of the elderly will increase 

from its current level of 12.3% to almost 22.4%. On the other hand, by 2050, the percentage 

of school age youth (those under the age of 18) is expected to decline from 27.5% to 20.5% 

of the countyôs population. Working age adults will represent a sizable, but smaller group 

(57.1% of the population). 

The working age group includes the traditional college age students (18-24) and others in 

their prime career building, childbearing, and home buying years. A decline in this 

population will have a major impact on the business outlook, the housing market, college 

enrollment, and adult learning within the county over the next several decades. 
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Table 5: Change in Age Distribution by County Region, 2000 to 2011 
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Figure 52: Age Distribution by County Region 2011 

Source: CCCCD Research and Planning 

 

Race/Ethnicity 

Contra Costa County has a significant mix of races and ethnic groups that vary by county 

region. Of the 1,037,817 county residents in 2011, 96.5% indicated only one race while 3.5% 

cited two or more races. The county has the following ethnic breakdown in 2011 (Table 6): 

¶ White Non-Hispanic accounted for 48.5% 

¶ African American Non-Hispanic represented 8.9% 

¶ Asian/Pacific Islanders Non-Hispanic accounted for 14.5% 

¶ Hispanics of any race represented 23.9% 

¶ American Indians accounted for 0.2% 

¶ Two or more races and other races represented 3.9% 

 

In contrast, West Contra Costa County has a higher percentage of Hispanic (32.2%) and 

African American (17.7%) populations and a lower percentage of White Non-Hispanic 

(27.5%) populations:  

¶ White Non-Hispanic accounted for 27.5% 

¶ African American Non-Hispanic represented 17.7% 

¶ Asian/Pacific Islanders Non-Hispanic accounted for 19.3% 

¶ Hispanics of any race represented 32.2% 

¶ American Indians accounted for 0.3% 

¶ Two or more races and other races represented 3.6% 
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There have been significant racial and ethnic shifts in West Contra Costa County from 2000 

to 2011. Over that period, the percentage of African American populations declined from 

25.3% of the population to 17.7% of the population, a downward shift of -28.0%. At the 

same time the percentage of Hispanic populations increased from 24.3% of the population to 

31.2% of the population, an upward shift of 32.2%.  

 
Table 6: Change in the Race/Ethnicity of Contra Costa County Population, 2000 to 2011 
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Figure 53: Race/Ethnicity Distribution by County Region, 2011 

Source: CCCCD Research and Planning 

 

Place of Birth 

Contra Costa County has a mosaic of cultures and people who were born in six different 

continents.  In 2011, 23.6% of the people in Contra Costa County were foreign-born, 

compared to only 19.0% in 2000. In 2011, the percentage of people in West Contra Costa 

County that were foreign-born was 31.5%. 

West Countyôs foreign born residents came almost equally from Latin America (49.5%) and 

Asia (42.3%). Europeans accounted for a much smaller share of only 4.1 %.  Other 

continents had much smaller shares. 

The implications for Contra Costa College are that programs in English as a Second 

Language (ESL) may be expanded, bilingual student services should become more accessible 

and the college should make serious efforts to integrate the multicultural perspectives in the 

curriculum. 

Enhancing the faculty and staff diversity is also an important factor to be considered in the 

hiring process.  Contra Costa College must develop strategies for preparing students and 

workers who are more competent culturally and globally. 
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Table 7: Nativity of Birth by County Region, 2000 to 2011 

 

 
Figure 54: Region of Foreign-Born by County Area, 2011 

Source: CCCCD Planning and Research 
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Language Spoken At Home 

Cultural and linguistic diversity of the population may be represented by the proportion of 

persons (5 years or older) speaking languages other than English at home. While English 

remains the dominant language of choice for the majority of people in California, other 

languages have gained some importance as several waves of immigrants arrived at shores 

over the past 100 years. California lies at the high end of the spectrum regarding the 

percentage of persons speaking languages other than English at home. In 2011, the 

percentage of those who spoke a language other than English at home stood at 44%, 

compared to only 21% for the US as a whole. In Contra Costa County, 32.8% of the 

population who were 5 years and older spoke a language other than English at home. West 

County had the highest percentage in Contra Costa County of those who spoke a language 

other than English at home (45.4%). This percentage exceeded that of the state (44%). 

 
Table 8: Language Spoken at Home by County Region, 2000 to 2011 
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Educational Opportunity  

School Enrollment 

In 2011, Contra Costa County had a total school enrollment (population of 3 years and older) 

of 283,527 students, of whom 25.0% enrolled in college or graduate school, and 75.0% 

enrolled in nursery school through high school.  The comparable rates for California were 

28.9% for college or graduate school and 71.1% for nursery school through high school. For 

the USA, the rates were 27.5% and 72.5%, respectively. For West Contra Costa County, 

27.4% enrolled in college or graduate school, representing the highest rate among the three 

county regions. On the other hand, it had the lowest rate of pre-college enrollment at 72.6%.  

The lower rate of pre-college enrollment will have a significant impact on the potential for 

enrollment growth for Contra Costa College. 

 
Table 9: Change in School Enrollment in Contra Costa County, 2000 to 2011 
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Figure 55: School Enrollment by County Region, 2011 

Source: CCCCD Research and Planning 

 

Educational Attainment 

Educational attainment is one of the most important indicators of lifetime economic 

opportunities. Higher educational attainment is associated with lower unemployment, higher 

wages, higher family income and better health. Parental education is associated with enriched 

environment and greater educational opportunities for the children. For the purposes of this 

discussion, there are four categories of educational attainment: high school or less, college 

including the associate degree, bachelorôs degree, and graduate or professional degrees. In 

2011, the county surpassed the state in terms of higher levels of educational attainment.  

Comparison between the county and the state follows: 

¶ High School or less: 30.2% for the county vs. 40.3% for California 

¶ Associate Degree or Some College: 30.9% for the county vs. 29.5% for California 

¶ Bachelorôs Degree: 24.8% for the county vs. 19.3% for California 

¶ Graduate or Professional Degrees: 14.1% for the county vs. 11.0% for California. 

 

However, while West Contra Costa County surpasses California in terms of higher levels of 

educational attainment in some categories, it lags behind the county average. 

 

¶ High School or less: 39.6% for West County vs. 30.2% for Contra Costa County 

¶ Associate Degree or Some College: 29.4% for West County vs. 30.9% for Contra 

Costa County 

¶ Bachelorôs Degree: 20.1% for West County vs. 24.8% for Contra Costa County 
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¶ Graduate or Professional Degrees: 10.9% for West County vs. 14.1% for Contra 

Costa County 

 

While these numbers have improved since 2000 the distribution of educational attainment in 

West County will impact the collegeôs strategic directions. While Contra Costa College has a 

comprehensive mission to prepare students for transfer, train them for different occupations, 

meet their aspiration for life-long learning, and address their remedial educational needs, the 

educational attainment of the residents of West County provides the mandate for each college 

to place emphasis on certain aspects of the mission more than others.  

 

 
Table 10: Educational Attainment by County Region, 2000 to 2011 
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Figure 56: Educational Attainment by County Region, 2011 

Source: CCCCD Research and Planning 

 

High School Graduates 

The number of high school graduates is an important predictor of future enrollment in 

postsecondary institutions. For planning purposes, the combination of the number of high 

school graduates and the college-going rate is used as a basis for projecting future enrollment 

patterns at the community colleges. In comparison to other parts of Contra Costa County, 

West County experienced the least growth in the number of public high school graduates in 

the past ten years. The number of graduates increased from 1,764 in 2000-01 to 1,863 in 

2010-11, a slower than average growth of only 5.6%. Based on population changes, slow 

growth rates are expected in the next few years. Over the same period the average growth 

rate for Contra Costa County was 23.4%. 

 
Table 11: Public High School Graduates by County Region, 2000-01 to 2010-11 
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Figure 57: Percent Growth in the Number of Public High School Graduates by  

 County Region, 2000-01 and 2010-11 

 

High School Graduation Rate 

One of the major challenges facing Contra Costa College and the county in general is the 

lower level of high school graduation rate, particularly among the Hispanic and African 

American populations. The high school graduation rate is based on the percentage of ninth-

grade students who receive a high school diploma in four years. The rate for the cohort 

graduating in Contra Costa County in 2010-11 was 83.1%. The comparable rate for 

California was 76.3% and California ranks 32nd among other states with respect to high 

school graduation rates.  

The high school graduation rate varies among ethnic groups (Figure 58). Asian and White 

students have graduation rates that are 15 to 25 percentage points higher than those of 

African American and Hispanic students. These lower high school graduation rates mean 

lower lifetime economic opportunity higher unemployment rates, and lower chances for 

completing college. 
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      Figure 58: County Public High School Graduation Rate by Race/Ethnicity, 2010-11 

 

Academic Performance Index, 2012 

The Academic Performance Index (API) is an indicator of preparation for postsecondary 

education. The API provides scores based on the results of the California Standardized 

Testing and Reporting (STAR) program in secondary schools. The API is a rating from 200 

to 1,000 and it represents how well a school preformed on the spring testing. Examination of 

the relationship between API and college success rates for the fall terms immediately 

following high school graduation indicates a high level of correlation. On the average, 

graduates from high schools with higher API had higher course success rates, compared to 

their counterparts from schools that had lower API scores. 

The academic performance index for public high schools in Contra Costa County (Figure 59) 

indicates the following: 

¶ The statewide performance target for the API is 800. Of the 27 public schools in 

Contra Costa County, 10 schools had scores above the target and 17 schools had 

scores below the target. 

¶ All 7 of the Primary Public Feeder High Schools to Contra Costa College had API 

scores below the target, ranging from a high of 770 at John Swett High to a low of 

544 at Kennedy High. 

¶ The average API score for schools in West County stood at 699, compared to 734 for 

East County schools and 818 for Central County schools. 

¶ The range of API scores for Kennedy High School in Richmond (West County) to 

944 for Miramonte High School in Orinda (Central County) is a staggering gap of 

44%. 
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The serious gap in API scores among the schools in different parts of the county is a 

reflection of the differences in educational attainment and the household income of the 

respective regions. The API index translates later into student success, retention and 

achievement in college. 

Colleges that admit students from high schools with higher API scores have enjoyed 

relatively higher transfer rates to four-year institutions. The challenge for Contra Costa 

College is to work collaboratively with the local K-12 system to improve the API scores for 

all students. 

  
Figure 59: 2012 Academic Performance Index (API) of Primary Public Feeder High Schools 

to Contra Costa Community College District 

Source: CCCCD Research and Planning 
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High School College Going Rates 

The high school college-going rate indicates the proportion of high school graduates enrolled 

at different levels of post-secondary education within one year immediately following their 

graduation. The college-going rate presented in this section includes three components that 

are based on college enrollment in different segments of higher education, comprising the 

following: 

¶ University of California (UC) 

¶ California State University System (CSU) 

¶ California Public Community College System (CCC) 
 

For many years, the college going rate data were collected, analyzed, and reported by the 

California Post-Secondary Education Commission (CPEC) for the state as a whole as well as 

for each of the 58 counties in the state. However, in November 2011 the Commissionôs 

funding was eliminated. The last complete year in the data system is 2009-10. 

The average college-going rate in Contra Costa County between 2000 and 2009 stood at 

34.8% (Table 12), compared to 45.6% for the state as a whole. While the numbers for UC 

and CSU have increased steadily from the year 2000, rates of high school graduates 

enrollment in community colleges have been erratic due to several factors, including the 

changing demographics of the population and the successive increases in tuition. 

 
Table 12: Public High School College-Going Rate for Contra Costa County, 2000 to 2009 

 

A review of the county public high school graduates attending CCCCD in the academic year 

2011-12 (Table 13) indicates the following: 

¶ The college-going rate for public community college in the county stands at 25.9%. 
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¶ East County had the highest college-going rate at 30.6%, compared to 23.9% for 

West County and 23.8% for Central County. 

 

In contrast to CSU and UC, Contra Costa College appears to have some difficulty attracting 

its rightful share of the high school graduates. Intense marketing efforts and collaboration 

with K-12 partners will be needed to recruit more students to the college. As West County 

ages, the college will need to recruit more adult learners. 

 
   Table 13: Percentage of County High School Graduates Attending CCCCD, 2011-2012 

 

Population Participation Rates 

Adult Par ticipation at the Community Colleges 

The adult participation rate is an indicator of the extent of community participation in the 

educational services provided by the district and its colleges, It represents the proportion of 

the general population 18 to 64 years old who enrolled at community colleges in the district 

within a given period, the adult participation rate consists of two components: unduplicated 

headcount enrollment, and count of the general population age 18 to 64 years (Table 14). 
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Table 14: Annual Participation of Adults (18-64 yrs.) at CCCCD and California  

       Community Colleges, 2000-01 to 2011-2012 

 

 
     Figure 60: Annual Participation Rate of Adults (18-64 yrs.) at CCCCD and California  

Community Colleges, 2000-01 to 2011-12 

 

A higher adult participation rate reflects a larger college enrollment, a relatively younger 

population, or both. On the other hand, a lower participation rate reflects a lower college 

enrollment, aging of the population, or both. 
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In 2011-12, the adult participation rate in Contra Costa County stood at 8.3%, compared to 

10.2% for the state as a whole. West County had the lowest adult participation rate in the 

county, at 7.6%. These rates represent a decline from the peak period of 2001-02 (11.9% for 

the county and 13.5% for the state). This decline is due to a lower enrollment at the district 

and at the state as a result of successive tuition increases, among other factors. On the other 

hand the gap between county and the state is caused by the difference in age distribution. The 

median age in the county stood at 38.3 years, compared to 35.1 years for the state as a whole. 

With an aging population, and declining enrollment, the participation rate will be lower. 

 
  Figure 61: Annual Participation Rate of Adults (18-64 yrs.) by County Region, 2011-12 

 

Market Potential 

The market potential in the West County represents the population 25 years and older who 

have an educational attainment less than an associate degree. This segment includes persons 

with less than a high school diploma, persons with a high school diploma but no college, and 

persons with some college but no degree. 

Based on the data from the U.S. Census, West Countyôs market potential has slightly 

expanded since 2000. In 2011, the market included 168,649 persons with less than an 

associate degree, compared to 157,235 in 2000, a growth rate of .5% (Table 15). This is 

significantly less that the county growth rate of 3.5%.  

However, West County had a market potential of 103,401 persons in 2011.  This number 

represents 61.3% of the population 25 years and older with no college degree. This market 
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potential is a goldmine that should be tapped by Contra Costa College as a potential source of 

enrollment. 

 
Table 15: Market Potential of Population and Over by County Region, 2000 and 2011 
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Figure 62: Market Potential of Population 25 years and Over by County Region, 2011 

 

Socio-Economic Factors 

To examine the socio-economic characteristics of the community is to address a number of 

issues, including the changing family structure, the transformation of industry, the 

occupational outlook, income disparity and housing affordability. 

Changing Family Structure 

Americaôs divorce rates are among the highest in the world. The traditional institution of 

marriage has been declining steadily. In 2010, the U.S. Department of Health and Human 

Services reported that 40.8% of all the children born in the United States were born out of 

wedlock. In California, that percentage stood at 40.5%. More importantly, the family unit is 

changing. The 1950ôs, 60% of the families in the U.S. consisted of a father, a mother and two 

children. Today, that typical nuclear family amounts to only 24%. According to the 2011 

American Community Survey for Contra Costa County (Table 16), the percentage of 

married-couple families with their own children under 18 years of age was 25.3%. The 

number of female households with no husband present, and with own children under 18, 

increased by 8.3% (from 22,363 to 24,225) from 2000 to 2011, and the number of county 

married couples who are separated increased by 23.3% (from 13,383 to 16,501). Statistics 

show that the nuclear family is now the minority. Postmodern family is the new term used to 

describe the variety of family arrangements that now constitute the majority of households. 
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Table 16: Select Social Characteristics, 2000 and 2011 

 

Since traditional parents have been the primary educators and chief payers of college tuition, 

the new pattern of childrearing has had a profound impact of the life of children and on 

schools. 

The implications for higher education will include an increased need for financial aid. 

In California, the percentage of community college students needing financial aid doubled 

from 2001-02 to 2011-12, from 18.5% to 41.1%. In the same timeframe at CCCCD, the 

percentage of students needing financial aid has more than tripled. In 2001-02, 11.0% (7,800) 

of students needed financial aid. In 2011-12 that number grew to 35.0% (19,215) of students 

(Table 17). For Contra Costa College, that number grew from 17.2% to 48.1%. 

 
Table 17: Students Needing Financial Aid, 2001-02 and 2011-12 
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Todayôs students tend to work longer hours per week than formerly. The majority of all U.S. 

undergraduate students work 12 to 40 hours a week to help pay the rising costs of tuition, 

fees, and books. 

 A study conducted by American Council on Education during the 2003-2004 academic year 

found 78% of undergraduates worked while they were enrolled. The share of students who 

work has remained virtually unchanged since the federal government first began asking 

students detailed questions about their employment in the mid- 1990s. On average, employed 

students spend almost 30 hours per week working while enrolled. Again, this figure has 

changed little since the mid-ó90s. Given the profile of Contra Costa College students 

discussed previously, here are some highlights: 

¶ Regardless of age, gender, race/ethnicity, dependency or marital status, enrollment 

status, type of institution attended, or even income or educational and living 

expenses, 70-80% of students work while they are enrolled. 

¶ There is a predictable variability in the amount of time students spend working, with 

part-time students, older students, low-income students, and students from under-

represented groups spending more time at work than others. 

¶ About one-quarter of full-time students work full time. 

¶ One-third of working students describe themselves as employees who also are taking 

classes. These individuals, most of who are older and attend college part-time, 

continue to hold the jobs they had prior to enrolling in college. 

¶ Most of the remaining two-thirds of working students state that their primary reason 

for working is to pay tuition, and living expenses. 

 

Industries 

Analysis of the industries and occupations in Contra Costa County provides valuable 

information for developing and enhancing the career and technical programs at the district. 

These programs aim at meeting the workforce needs of industry. 

The major industries in Contra Costa County in 2013 (Table 18) and projected into 2018 are 

as follows: 

¶ Health Care and Social Assistance 

¶ Retail Trade 

¶ Professional, Scientific and Technical Services 

¶ Government 

¶ Finance and Insurance 
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Table 18: Industries in Contra Costa County, 2013 to 2018 (Projected) 

Occupations 

 
Table 19: Occupations in Contra Costa County, 2013 to 2018 (Projected) 

 

Occupational Outlook/Job Opportunities 

This section examines the projected job openings in Contra Costa and Alameda Counties 

within a period of five years (2013 to 2018) from three perspectives: 
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¶ Largest occupations 

¶ Highest paying occupations 

¶ Fastest-growing occupations 

 

 
Table 20: Largest Growing Occupations in Contra Costa and Alameda Counties,  

2013 to 2018 

 

 

 
Figure 63: Largest Growing Occupations in Contra Costa and Alameda Counties, 2013 to 

2018 

Source: CCCCD Research and Planning 
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Table 21: Highest Paying Occupations in Contra Costa and Alameda Counties,  

2013 to 2018 

 

 
Figure 64: Highest Paying Occupations in Contra Costa and Alameda Counties,  

          2013 to 2018.  Source: CCCCD Research and Planning 

 

 
        Table 22: Fastest Growing Occupations in Contra Costa and Alameda Counties,  

              2013 to 2018 
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        Figure 65: Fastest Growing Occupations in Contra Costa and Alameda Counties,  

   2013 to 2018 

 

Income and Poverty 

Household Income 

In 2011, the median household income in Contra Costa County was $79,135, compared to 

$61,632 in California and $52,762 in the U.S. (Table 23).  The median household income for 

West County was $63,510.  While this was above the level for California, it was the lowest 

median household income in Contra Costa County. 

 
       Table 23: Median Household Income by Region, 2000 and 2011 
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Despite the countyôs wealth relative to California, the poverty rate for the individuals living 

in the county stood at 9.9%, compared to 14% for California and the U.S. (Table 24). The 

poverty rate in West County stood at 13.6%, the highest poverty rate in Contra Costa County. 

This constitutes 1.2-percentage point increase since 2000 (12.4%). 

 
         Table 24: Poverty Rate of Individuals among Populations of U.S., California,  

               Contra Costa County and County Region, 2000 and 2011 

 

 

 

 

 
        Figure 66: Percentage of Contra Costa County Families and People  

        Whose Income is Below the Poverty Level, 2000 and 2011. 

       Source: CCCCD Research and Planning 
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Unemployment 

In Contra Costa County, the unemployment rate in April 2013 was 7.0%, compared to 8.5% 

for California, and 7.1% for the U.S. While unemployment rates have improved significantly 

since 2009 (Figure 67), the regions within Contra Costa County have experienced 

improvement at different rates.  Among the three regions, West County was in the middle 

with 8.6% unemployment. 

 
Figure 67: Unemployment Rates among Populations of U.S., California, Contra Costa 

County and County Regions. Source: CCCCD Research and Planning 

 

Housing Affordability  

In Contra Costa County, the median price of a house in 2011 was $490,200, compared to 

$421,600 for California, and $186,200 for the U.S. (Table 25). In effect, the housing costs in 

the county were almost three times as much as for the nation as a whole. The county ranks 

21st in the nation and 15th in California in terms of the median price of a house. Furthermore, 

49% of the homes in the county cost more than $500,000. In West County the median home 

price was $395,700.  
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Table 25: Median Home Price by Region, 2000 and 2011 

 

The implications of this unaffordable housing market is that recruitment of professional 

talent to fill faculty and staff positions becomes a serious challenge. Many people have given 

up the idea of ever owning a home. Industry relocation in the area becomes extremely 

difficult. Retired people on fixed income may not be able to afford the high mortgage 

payment and may have to relocate in Oregon, Arizona or Nevada. More importantly, students 

who graduate from CCCCD will be facing a tough housing market and may have to locate 

elsewhere. Students who are educated in California but locate in other states represent a brain 

drain and a net loss for the stateôs taxpayers. 

Financing of Higher Education 

California community colleges occupy a unique place in the stateôs public education 

landscape. These colleges offer instruction that overlaps both K-12 and the four-year 

institutions, in addition to offering their own curricula. Composed of 115 colleges and 

operated by 72 local districts, community colleges offer series that range from academic 

instruction and occupational training to economic development and services to welfare 

recipients. Collectively, these colleges are a $6 billion dollar enterprise serving 2.4 million 

state residents. This is the largest system of its kind in the nation. 

Given the sale of these colleges and their special location between high schools and 

university education, they do contribute significantly to the development of human capital 

and the training of the stateôs workforce. The amount of financial resources available to 

community colleges has a direct impact on student access and the quality of instruction and 

services. 

Comparison with Other Higher Education Segments 

Funding for public education in California reflects a great disparity among the four segments 

of education in the state: K-12, community colleges, California State University, and the 

University of California. While total revenues for California community colleges have grown 
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over time, they have essentially kept pace with the growing enrollment that has reached its 

zenith of almost 1,769,000 students in 2009. 

 
       Figure 68: California Funding per Full Time Equivalent Student (FTES) 2012-13 

Source: CCCCD Research and Planning 

 

 

 
Table 26: Per-Student Funding by Educational System 
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Table 27: Undergraduate Fees by Educational system 

 

 
Table 28: California Community Colleges Enrollment Fee history 
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ORGANIZATION OF SELF EVALUATION PROCESS 

In spring 2012, the Presidentôs Cabinet began to identify, and subsequently recommended to 

the College Council, the committee structure for the development of the Institutional Self 

Evaluation report and the accreditation timeline and process.  The recommendation was to 

use existing governance committees, with the exception of one ad hoc committee, that align 

closely with the four Accreditation Standards to be assigned to write the responses.  The 

College Council reached consensus and approved the proposed committee structure and the 

timeline for the Accreditation Self Evaluation at the October 11, 2012, meeting.  The 

Accreditation Liaison Officer made regular monthly reports to the College Council and 

posted drafts of the Self Evaluation on the Portal.  College Council approved a draft of the 

Self Evaluation at a special meeting in May 2014, for submission to the Governing Board in 

June 2014.   

Membership 

Steering Committee:  College Council 

Self Evaluation Standard   Chairperson   Committee 

Standard I     Wayne Organ  Planning 

Institutional Mission & Effectiveness Faculty Coordinator 
 

Members 

Marshall Alameida, Faculty ï Nursing  

Terence Elliott, Manager ï Division Dean, NSAS 

Vicki Ferguson, Manager ï Division Dean, Student Services 

Melody Hanson, Confidential ï Sr. Executive Assistant to the President 

Seti Sidharta, Classified ï Student Services & Instructional Support Coordinator 

Kenyetta Tribble, Faculty ï Matriculation Coordinator, CIC Chair, VP Academic Senate 

John Wade, Manager ï Athletic Director 

Wendy Williams, Faculty ï Economics, SLO Coordinator 

Erlinda Vance, Student Rep 
 

Self Evaluation Standard   Chairperson   Committee 

Student Learning Programs & Services Gabriela Segade  College  

Standard II      Faculty Coordinator  Instruction  

Instructional Programs 

Standard II -A 
 

Members 

Jason Berner, Faculty ï Academic Skills 

Vern Cromartie, Faculty ï Social Sciences, Sociology 

John Diestler, Faculty ï Fine & Media Arts 

Terence Elliott, Manager ï Division Dean, NSAS 

Andrew Kuo, Faculty - Librarian 

Agustin Palacios, Faculty ï LaRaza Studies 

Kelly Ramos, Classified ï Student Union Coordinator/FAO II 
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Julie Shieh-Cook, Faculty ï Health & Human Services 

Norma Valdez-Jimenez, Counselor 

Robert Webster, Counselor 

Erlinda Vance, Student Rep       

 

Self Evaluation Standard   Chairperson   Committee 

Student Learning Programs & Services Chris Tarp,    Student  

Standard II      Faculty, Biology  Services 

Student Support Services, Standard II-B  

Members 

Kay Armendarez, Classified ï Sr. Admissions & Records Assistant 

Vicki Ferguson, Manager ï Interim Dean, SS 

Carolyn Hodge, Faculty ï Africana/Chicano/Ethnic Studies 

Angela King-Jones, Faculty ï Nursing 

Brenda King-Randel, Principal ï MCHS  

Elvia Ornelas-Garcia, Faculty ï Academic Skills 

Elisabeth Xiezopolski, Faculty ï ESL 

Norma Valdez-Jimenez, Counselor 

Islam Ayyad, Student Rep 
 

Self Evaluation Standard   Chairperson   Committee 

Student Learning Programs & Services Terence Elliott  Ad Hoc  

Standard II      Dean, NSAS   Learning  

Library & Learning Support Programs     Resources &  

Standard II -C        Technology 
 

Members 

Mary Healy, Classified ï Sr. Administrative Assistant 

Sherry Diestler, Faculty ï Speech 

James Eyestone, Manager ï Technology Systems 

Ellen Geringer, Faculty ï Library Coordinator 

Michael Frith, Adjunct Faculty ï Emergency Medical Sciences 

Susan Lee, Manager ï Division Dean, LAVA 

Wayne Organ, Faculty ï Academic Senate President & Planning Coordinator 

Rick Ramos, Faculty ï Administration of Justice 

Marlene Ortanez, Student Rep 

 

Self Evaluation Standard   Chairperson   Committee 

Resources, Standard III   Mariles Magalong,  Professional 

Human Resources, Standard III-A  Business Services Director Development 
 

Members 

Debra Barnes, Faculty ï Biological Sciences 

Fran Jacobs Buster, Faculty - Nursing 

Alma Cardenas, Classified ï Cashier 

Nick Dimitri, Supervisor ï Business Services 

Cherie Etheredge, Faculty ï Nursing 
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Ellen Geringer, Faculty ï Library Coordinator 

Ruth Gorman, Faculty ï DSPS & CTE Programs 

Barbara Grillo, Faculty ï Early Childhood Education 

Helen Kalkstein, Manager ï Dean LA 

David Houston, Faculty ï Humanities/Philosophy 

Gabriela Segade, Faculty ï English as a Second Language 

Luanna Water, Student Rep 

 

Self Evaluation Standard   Chairperson   Committee 

Resources, Standard III   Tammeil Gilkerson  Operations  

Physical Resources, Standard III-B Vice President  Council 

Members 

James Eyestone, Manager ï Technology Systems  

Vicki Ferguson, Manager ï Division Dean, Student Services 

Donna Floyd, Manager ï Sr. Dean of Instruction 

Lilly Harper, Classified ï Payroll  

Bruce King, Manager ï Buildings & Grounds 

Susan Lee, Manager ï Division Dean, LAVA 

Lt. Jose Oliveira, Manager ï Police Services 

Wayne Organ, Faculty ï Academic Senate President, Planning Coordinator 

Darlene Poe, Manager ï Custodial & Facilities  

Ysrael Condori, Student Rep 

 

Self Evaluation Standard   Chairperson   Committee 

Resources, Standard III   James Eyestone,   Technology 

Technology Resources, Standard III-C Technology Systems  

       Manager     

Members 

Michel Arnold, Faculty ï Social Sciences, Psychology 

Nick Dimitri, Supervisor ï Business Services 

Ellen Geringer, Faculty ï Library Coordinator 

Katie Krolikowski, Faculty ï Biotechnology  

Michele Jackson, Classified ï Marketing & Communications Coordinator 

Thomas Murphy, Faculty ï Computer Science 

Lt. Jose Oliveira, Manager ï Police Services 

Ellen Seidler, Faculty ï Media & Communication Arts 

Mark Williams, Classified ï College Computer Center Coordinator 

Alex Hale, Student Rep  
 

Self Evaluation Standard   Chairperson   Committee 

Resources, Standard III    Mariles Magalong  Budget  

Financial Resources, Standard III-D Business Services Director 

Members 

Erika Greene, Classified ï Customer Service Clerk 

Tammeil Gilkerson, Manager ï Vice President 



96 
 

Terrill Mead, Faculty ï Mathematics 

Wayne Organ, Faculty ï Academic Senate President, Planning Coordinator 

Seti Sidharta, Classified ï Student Services & Instructional Support Coordinator 

Vacant, Student Rep 

 

Self Evaluation Standard   Chairperson   Committee 

Leadership & Governance, Standard IV Denise Noldon, President Presidentôs  

Decision-Making Roles & Processes     Cabinet 

Standard IV-A 

 

Members 

Tammeil Gilkerson, Manager ï Vice President 

Mariles Magalong, Manager ï Business Services Director 

Wayne Organ, Faculty ï Academic Senate President, Planning Coordinator 

Shondra West, Classified ï Sr. Administrative Assistant, Classified Senate President 

Ysrael Condori, Student Rep ï Associated Student Union President 
 
(Revised 10/11/12) 
(Revised 1/8/13)  

(Revised 3/14) 
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Timeline and Process for Completion and Approval of the  

Institutional Self Evaluation 

 
August 16, 2012   The Accreditation Liaison Office (ALO) and the 

Academic Senate President made a presentation at the 

fall 2012 All  College Day meeting on ñAccreditation 

2014.ò 

 

September 2012   ALO met with the Classified and Academic Senates to 

request participation on Self Evaluation Committees. 

 

September 2012   ALO met with Associated Student Body to request  

     student participation on Self Evaluation Committees. 

    

October 11, 2012   College Council approved the Self Evaluation 

Committees.  Participatory governance committees and 

an ad hoc committee were assigned Standard subareas.   

 

October 2012    Committees began meeting to work on the Standards. 

 

January 9, 2013   FLEX activity, ñAccreditation Workshopò for all of the 

     members of the Self Evaluation Standards committees.  

 

August 15, 2013   A second ñAccreditation 2014ò presentation was made 

by the ALO and Academic Senate President at All 

College Day.   
 

September 2013   Editor completed the editing of the first draft of  

     Institutional Self Evaluation.  Returned drafts to 

committee chairs and other staff responsible for writing  

Self Evaluation. 

 

September 18, 2013   Began a series of standing meetings ALO, Academic 

Senate President (ASP) and College Presidentôs 

assistant (CPA) to integrate the Evidence into the Self 

Evaluation for each Standard. 

 

September 25, 2013   Standing meeting with ALO, ASP, and CPA. 

 

October 2, 2013   Standing meeting with ALO, ASP, and CPA. 
      

October 11, 2013   ALO meets with Standard committee chairs and key 

writers of the Institutional Self Evaluation.  Report on 

status of first draft.  Discuss drafts and evidence.  

Posted first draft on Portal; continued working on the 

second draft.   
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October 16, 2013   Standing meeting with ALO, ASP, and CPA.  

 

October 23, 2013   Standing meeting with ALO, ASP, and CPA. 

 

October 30, 2013   Standing meeting with ALO, ASP, and CPA. 

 

November 1, 2013   ALO meets with Standard committee chairs and  

     other key writers of the Institutional Self Evaluation. 

Continue working on second draft.  Continue collecting 

evidence and reference materials. 

 

November 6, 2013   Standing meeting with ALO, ASP, and CPA. 

 

November 15, 2013   ALO and Academic Senate President meet with 

committee chairs on progress of the Self Evaluation.  

 

November 18, 2013   Districtwide Accreditation meeting to discuss and 

Review Standard IVB. 

 

December 6, 2013   ALO meets with Standard committee chairs and 

other key writers of Institutional Self Evaluation. 

Submit second draft to editor for editing.  

 

December 18, 2013   Standing meeting with ALO, ASP, and CPA.  

 

January 10, 2014   ñAccreditation Updateò by the ALO at the spring 2014 

All College Day meeting.  Sections of the Self  

Evaluation are posted on the Portal. 

 

January 24, 2014   Editor completes editing second draft.  Editor  

posted second draft on Portal for college wide input.   

 

February 7-March 7, 2014  ALO met with Standard committee chairs and other 

key writers.  Continue to edit Self Evaluation for a 

third draft.    
 

March 10-March 28, 2014  Editor completes editing third draft.  Committees    

continue writing, editing and collecting evidence for 

Self Evaluation. 

 

April 9, 2014    Editor continues to edit sections of Self Evaluation; 

Committees continue editing and collecting evidence; 

prepare for first read by College Council in May.  Post 

on website for response by the college community. 
 

April 10-April 30, 2014  Continue editing Institutional Self Evaluation for a 

1st read by College Council in May 2014.  
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May 19, 2014    First read of Institutional Self Evaluation in 

College Council.  College Council approved 

Institutional Self Evaluation for submission to 

Governing Board. 

 

May 19 27, 2014   Continue editing Institutional Self Evaluation for  

submission to June Governing Board.  

 

June 25, 2014    Governing Board Approval at the June 25, 2014  

     meeting. 

 

July 2014    Make necessary corrections to Self Evaluation  

     in preparation for submission to the ACCJC.  

   

August 2014    Submit the Institutional Self Evaluation to the 

ACCJC. 

 
(Revised 10/18/13) 
(Revised 2/3/14) 

(Revised 4/30/14) 
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ORGANIZATIONAL INFORMATION  
 

Contra Costa College (CCC) is one of three colleges in the Contra Costa Community College 

District (District).  The District was founded in December 1948 and recently celebrated its 

65th anniversary.  The five-member Governing Board is comprised of officials elected to 

four-year, staggered terms by residents of the Districtôs five wards, each ward designated by 

a geographic location within the Districtôs service area.  Although elected by ward, each 

Governing Board member represents the interests of the District as a whole.  The sixth 

member of the Governing Board is the Student Trustee, elected by students District wide to 

serve a one-year term.  The Student Trustee has an advisory vote. 

 

The current Chancellor was appointed by the Governing Board in August 2005 and has the 

responsibility of implementing and ensuring adherence to the Districtôs policies and 

procedures.  Reporting to the Chancellor, the current Contra Costa College president began 

service as the 11th president of the college in July 2012.  At that time, several of the 

management positions were interim or were filled just prior or subsequent to the current 

presidentôs arrival at the college.  These changes were followed by the retirements of three 

deans: one each in liberal arts, and workforce and economic development.  The senior dean 

of student services retired prior to the arrival of the current president.  The organization of 

the college is displayed in the organizational charts following this section. 
 

President:  Management positions reporting directly to the president are the vice 

president of academic and student affairs, director of business services, athletic 

director, and the academic and student services manager (Gateway to College).  The 

president also supervises classified staff in marketing, communications, and 

community education and the collegeôs Foundation Office.  In addition, the president 

supervises college planning. 
 

¶ Vice President of Academic and Student Affairs:  The vice president reports to 

the president, and, as the chief instruction and student services officer, supervises 

managers for instruction and student services as well as information and 

technology, Hispanic Serving Institution science, technology engineering and 

mathematics (HSI STEM), and workforce and economic development. 
 

ü Instruction:  The senior dean of instruction reports to the vice president and 

serves as the Accreditation Liaison Officer and, due to a vacancy, is currently 

acting dean of the natural sciences and social sciences (NSAS) division.  In 

addition, the deans for liberal arts (LA) and library and applied and vocational 

arts (LAVA) report to the vice president. 
 

ü Student Services:  The dean of student services reports to the vice president 

and supervises the director of admissions and records, the EOPS manager, the 

Singlestop/CalWORKS manager, the DSPS manager, the financial aid 

supervisor, and also serves as the manager of Extended Opportunities 

Programs and Services and as the collegeôs student discipline officer. 
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¶ Business Services: The director of business services reports to the president, 

oversees the business services unit, and serves as the chief business officer.  The 

director of business services supervises the business services supervisor, custodial 

manager, and the buildings and grounds manager.  

 

In the spring 2014 semester, the college employed 86 full-time faculty, 99 adjunct faculty, 83 

full -time monthly classified staff, and 20 administrators. 
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Single Stop/CalWORKS 

Manager  

 



103 
 

 

 



 104  
 



105 
 

 

 

 

 



 106  
 

 
 



 107  
 

  



 108  
 

 
 

 

 

 



 109  
 

 
 

 

 

 

 

 



 110  
 

District -College Functional Map 

 
Operational responsibilities and functions of the District Office and the colleges in the 

District are delineated in the document titled District and College Roles, Responsibilities, 

and Service Outcomes ï Functional Map (FM.01). College and District personnel who have 

responsibility for the functions listed in the document developed the document in 2010. 

Every major function performed in the District is listed, and the role of the colleges and the 

District off for each function is stated. The document was updated in 2013 as a result of more 

centralization and consolidation due to restructuring at the District level. The document 

reflects accurately the roles and responsibilities of the college and the District office and is 

followed in practice.  

 

Every four years, as part of its administrative services review process (FM.02) (FM.2a) 

(FM.2b), each department at the District Office meets with its college counterpart(s) to 

review and update the document (FM.03). In addition to the process for updating the 

Functional Map, the executive vice chancellors conduct informational sessions at various 

workgroup meetings at each of the colleges to communicate the application and 

reinforcement of the document. Further, the chancellor engages the college presidents and the 

cabinet in the discussion and review of the Functional Map (FM.04). 

 

 

REFERENCES 

 
FM.01  District and College Roles, Responsibilities, and Service Outcomes- 

  Functional Map.pdf 

FM.02    District Office Dept. Unit Review Guide and Template Final September  

  2010.1.pdf 

FM.02a District Office Dept. Unit Review Guide and Template Final September  

  2010.2.pdf 

FM.02b  District Office Dept. Unit Review Guide and Template Final September 

2010.3.pdf 
FM.03  District Office Planning Calendar v2.pdf 

FM.04  October 22, 2013.pdf 

 

 

 

 

  

http://www.contracosta.edu/docs/accreditation/Functional%20Map%20Evidence/FM.01%20-%20District%20and%20College%20Roles,%20Responsibilities,%20and%20Service%20Outcomes.pdf
http://www.contracosta.edu/docs/accreditation/Functional%20Map%20Evidence/FM.02%20-%20District%20Office%20Dept%20Unit%20Review%20Guide%20and%20Template%20Final%20September%202010.1.pdf
http://www.contracosta.edu/docs/accreditation/Functional%20Map%20Evidence/FM.02a%20-%20District%20Office%20Dept%20Unit%20Review%20Guide%20and%20Template%20Final%20September%202010.2.pdf
http://www.contracosta.edu/docs/accreditation/Functional%20Map%20Evidence/FM.02b%20-%20District%20Office%20Dept%20Unit%20Review%20Guide%20and%20Template%20Final%20September%202010.3.pdf
http://www.contracosta.edu/docs/accreditation/Functional%20Map%20Evidence/FM.03%20-%20District%20Office%20Planning%20Calendar%20v2.pdf
http://www.contracosta.edu/docs/accreditation/Functional%20Map%20Evidence/FM.04%20-%20October%2022,%202013.pdf
http://www.contracosta.edu/docs/accreditation/Functional%20Map%20Evidence/FM.01%20-%20District%20and%20College%20Roles,%20Responsibilities,%20and%20Service%20Outcomes.pdf
http://www.contracosta.edu/docs/accreditation/Functional%20Map%20Evidence/FM.01%20-%20District%20and%20College%20Roles,%20Responsibilities,%20and%20Service%20Outcomes.pdf
http://www.contracosta.edu/docs/accreditation/Functional%20Map%20Evidence/FM.02%20-%20District%20Office%20Dept%20Unit%20Review%20Guide%20and%20Template%20Final%20September%202010.1.pdf
http://www.contracosta.edu/docs/accreditation/Functional%20Map%20Evidence/FM.02%20-%20District%20Office%20Dept%20Unit%20Review%20Guide%20and%20Template%20Final%20September%202010.1.pdf
http://www.contracosta.edu/docs/accreditation/Functional%20Map%20Evidence/FM.02a%20-%20District%20Office%20Dept%20Unit%20Review%20Guide%20and%20Template%20Final%20September%202010.2.pdf
http://www.contracosta.edu/docs/accreditation/Functional%20Map%20Evidence/FM.02a%20-%20District%20Office%20Dept%20Unit%20Review%20Guide%20and%20Template%20Final%20September%202010.2.pdf
http://www.contracosta.edu/docs/accreditation/Functional%20Map%20Evidence/FM.02b%20-%20District%20Office%20Dept%20Unit%20Review%20Guide%20and%20Template%20Final%20September%202010.3.pdf
http://www.contracosta.edu/docs/accreditation/Functional%20Map%20Evidence/FM.02b%20-%20District%20Office%20Dept%20Unit%20Review%20Guide%20and%20Template%20Final%20September%202010.3.pdf
http://www.contracosta.edu/docs/accreditation/Functional%20Map%20Evidence/FM.03%20-%20District%20Office%20Planning%20Calendar%20v2.pdf
http://www.contracosta.edu/docs/accreditation/Functional%20Map%20Evidence/FM.04%20-%20October%2022,%202013.pdf
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Certification of Continued Institutional Compliance with Eligibility 

Requirements 

1. AUTHORITY 

Contra Costa College is a public two-year community college operating under the 

authority of the State of California, the Board of Governors of the California Community 

Colleges, and the Contra Costa Community College District Governing Board. This 

authority has existed continuously since CCC was first established in 1949, with 

accreditation status regularly renewed by the Accrediting Commission of Community and 

Junior Colleges (ACCJC) of the Western Association of Schools and Colleges (WASCi) 

(0.01). 

2. MISSION 

The College completed a revision of its mission statement in spring 2013 (0.02) The 

College Council approved the revised mission statement on April 11, 2013 (0.03), after 

which it was presented to the Contra Costa Community College District Governing Board 

and approved on May 22, 2013 (0.04), Item 85-A. 

3. CONTRA COSTA COMMUNITY COLLEGE DISTRICT GOVERNING BOARD 

The five-member Governing Board for the Contra Costa Community College District 

(CCCCD) is an independent policy-making body which is responsible for overseeing that its 

three colleges implement their stated missions. The Governing Board is charged with 

ensuring the quality, integrity, and financial stability of its colleges. Five Board members are 

elected by geographic locations (0.05) although the members represent the interest of all 

county residents (0.06). A sixth Board member is a student trustee who serves in an advisory 

capacity, except in personnel matters, as provided in the Governing Boardôs ñRules and 

Regulations of the Governing Boardò (0.07). The students of the District elect the student 

trustee. The Governing Board members serve four years which are staggered so that 40%-

60% of the members are elected every two years to ensure continuity.  The Board is 

sufficient in size and composition to fulfill its responsibilities.  As a body charged with 

independent policy-making, it is capable of reflecting the interests of the public and 

constituents in its decisions.  Board members do not have employment, family, ownership, or 

personal financial interests in the institution.  The Board is guided by its ñCode of Ethics of 

the Governing Boardò (0.08), which states that it will follow the highest ethical standards and 

will ñnot engage in activities that could be considered in conflict of interest.ò As required of 

public officials, the Board annually reports potential conflicts of interest as part of their 

Board responsibilities (0.08). 

Agendas and Minutes of Board meetings are available to the public via the CCCCD website 

under Home>Governing Board>Agendas, Minutes & Minutes Indexes (0.09). Deadline dates 

for Governing Board Meetings are available to the public via the CCCCD website under 

Home>Governing Board>Deadline Dates for Governing Board Meetings (0.10) (0.11). 

 

http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.01%20ACCJC_DIRECTORY_of_ACCREDITED_INSTITUTIONS_2_7_2014.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.02%20Draft%20Mission%20Statement%20Timeline%20Fall%202012%20(rev%20January%202013).pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.03%20College%20Council%20Minutes%20-%20April%2011,%202013%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.04%20Board%20Meeting%20%202013-05-22.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.05%202010%20Ward%20Boundaries.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.06%20Governing%20Board%20Term%20of%20Office,%20Wards%20and%20Election%20Regulation.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.07%20RulesAndRegulations.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.08%20AP1020_01.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.08%20AP1020_01.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.09%20Governing%20Board%20Agendas,%20Minutes%20and%20Minutes%20Agendas,%20Webpage.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.10%20Deadline%20Dates%20for%20Governing%20Board%20meetings,%20Webpage.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.11%20Deadline%20Dates%20for%20Governing%20Board%20Meetings%202013-2014.pdf
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4. CHIEF EXECUTIVE OFFICER 

The chief executive officer of the College is appointed to his/her role as president by the 

Governing Board and has full-time responsibility to the institution.  The Board delegates 

to the president the authority to administer Board policies for the College, as outlined in 

the Rules and Regulations of the Governing Board (D-7).  Neither the College president 

nor the District chancellor serves as chair of the Board.  The current president was 

appointed by the Board on May 23, 2012 and began serving on July 1 of the same year.  

The presidentôs contract states the primary responsibility of the president as being 

ñresponsible to the Governing Board and the Chancellor for the supervision and 

development of all aspects of the educational programs and services of the Collegeò 

(0.12). 

5. ADMINISTRATIVE CAPACITY  

Contra Costa College has a sufficient number of administrators (20), including a 

president, vice president, division deans, directors, and classified administrators (0.13) to 

provide the services to meet the mission and purpose of the College.  Administrators are 

selected competitively and all possess the appropriate preparation and experience to 

fulfill their assigned roles.    

6. OPERATIONAL STATUS 

Contra Costa College is a comprehensive college with a variety of course offerings and 

programs to meet the varied educational needs of its service area (0.14). 

The College has been in continuous operation since 1949 and currently serves roughly 

6,000 full time equivalent students (0.15), actively pursuing degree and certificate 

programs in a wide variety of academic areas offered by the institution.  The College 

operates on a year-round schedule, with fall, spring, and summer terms.  

7. DEGREES 

Contra Costa College offers programs leading to 48 A.A. or A.S. degrees, forty 

Certificates of Achievement, and 16 Certificates of Accomplishment (0.16). In 2011-

2012 the College awarded 352 certificates and 599 associateôs degrees (0.17). A majority 

of the Collegeôs academic programs lead to a degree, and the degrees and requirements 

are identified in the College Catalog (0.16) (0.18) (0.19) (0.20) (0.21) (0.22) (0.23). 

While CCC does offer a number of basic-skills courses, the majority of course offerings 

are college level. During fall 2012, 88 (288.08 FTES) of 668 (2604.49 FTES) credit 

sections were basic-skills sections (0.24) (0.25). During spring 2013, 68 (228.10 FTES) 

of 723 (2593.50 FTES) credit sections were basic-skills sections (0.24) (0.25). The 

College offers a small number of non-credit courses. During fall 2012, 14 (31.14 FTES) 

non-credit sections were offered; during spring 2013, 10 (26.79 FTES) non-credit 

sections were offered (0.26).  

 

http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.12%20Board%20Meeting%202012-05-23,%20Noldon%20Contract.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.13%20CCC%20Management%20Structure%20-%20Fall%202013.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.14%20National%20Center%20for%20Educational%20Statistics,%20Contra%20Costa%20College,%20Webpage.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.15%20Student%20Success%20Scorecard,%20Webpage.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.16%20CCC%20Catalog%202013-14,%20Major%20and%20Program%20Codes%20for%20Degrees%20and%20Certificates,%20p.71%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.17%20CCC%20Quick%20Facts%20-%202012FA.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.16%20CCC%20Catalog%202013-14,%20Major%20and%20Program%20Codes%20for%20Degrees%20and%20Certificates,%20p.71%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.18%20CCC%20Catalog%202013-14,%20CCC%20GE%20Bradth%20Requirements%20pp.72-73%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.19%20CCC%20Catalog%202013-14,%20Steps%20to%20Choosing%20Your%20Gen%20Ed%20Courses%20p.75%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.20%20CCC%20Catalog%202013-14,%20Transfer%20information%20and%20IGETC,%20pp.76-77%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.21%20CCC%20Catalog%202013-14,%20Transfer%20to%20California%20State%20Universities(CSU),%20pp.79-82%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.22%20CCC%20Catalog%202013-14,%20Articulated%20Transfer%20Agreement%20&%20Degrees,%20p.88%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.23%20CCC%20Catalog%202013-14,%20Transfer%20to%20the%20University%20of%20California%20-%20All%20Campuses,%20pp.83-87%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.24%20California%20Community%20Colleges%20Chancellor's%20Office%20-%20Data%20Mart-%20Credit%20Sections.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.25%20California%20Community%20Colleges%20Chancellor's%20Office%20-%20Data%20Mart-%20Basic%20Skills%20Sections.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.24%20California%20Community%20Colleges%20Chancellor's%20Office%20-%20Data%20Mart-%20Credit%20Sections.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.25%20California%20Community%20Colleges%20Chancellor's%20Office%20-%20Data%20Mart-%20Basic%20Skills%20Sections.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.26%20California%20Community%20Colleges%20Chancellor's%20Office%20-%20Data%20Mart-%20Non-Credit%20Sections.pdf
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8. EDUCATIONAL PROGRAMS 

Contra Costa Collegeôs principal degree programs are consistent with its mission (0.27) 

(0.16).  In determining degree and certificate programs, the College considers student 

demand and need, advisory committee recommendations, and needs related to industry 

and business. Program review, faculty evaluation, and course content review ensure that 

courses and programs are of high quality and rigor. Programs are both sufficient in 

content and in length (typically two years) to ensure that students completing these 

programs are well-prepared to continue their education at four-year colleges and 

universities and/or to seek employment in vocational fields. CCC degrees meet 

appropriate standards of quality and rigor, and culminate in identified student outcomes 

(0.28) (0.29) (0.30) (0.31).  

9. ACADEMIC CREDIT 

Academic credit is awarded in semester units, based on Title 5 provisions (0.32) and 

generally accepted standards. One credit-hour or unit is equivalent to one hour of lecture 

or three hours of laboratory work per week, based on an 18-week term. Credit units are 

established by the discipline faculty and approved by the College Instruction Committee 

(a subcommittee of the Academic Senate) (0.33). The units awarded for each course are 

specified in the College catalog (0.29), and the units and the time that each course meets 

per week are specified in the searchable schedule of classes (0.31).  

10. STUDENT LEARNING AND ACHIEVEMENT 

Contra Costa College defines and publishes in the College catalog, for each program, a 

program of study and the program student learning outcomes (0.28) (0.30).  Student 

success at the course level is measured by faculty, who base their assessment of 

successful completion on various accepted criteria (e.g., examination grades, written 

assignments, skill demonstrations, etc.) (0.34). CCC engages in systematic and ongoing 

evaluation and integrated planning to ensure that programs measure student learning 

through program review and student learning outcome (SLO).   

Program reviews are conducted every four years, or every two years in the case of Career 

Technical Education (CTE) programs.  Each program reviews its goals, objectives, 

performance data, strengths and weaknesses, recommendations for improvement, 

resources, facility, personnel and technology needs.  Program reviews are tied to the 

Collegeôs Strategic Initiatives. 

Program and course SLOs measure student learning and the process include identifying 

intended outcomes, direct and indirect evidence, and benchmarks to be used in assessing 

those outcomes including satisfaction survey designs.  Program and course SLOs are 

included in the unit program review and each program unit uses the results to improve 

student learning and institutional effectiveness.  All program, administrative, and student 

services units develop annual plans to maintain focus on the SLO recommendations and 

action plans resulting from the program review.   

Curriculum Instructional Committee (CIC) reviews course SLOs and provides necessary 

http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.27%20College%20Mission%20Screen%20Shot.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.28%20Administration%20of%20Justice,%20Program%20Student%20Learning%20Outcome%20Statement,%20p.92%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.29%20CCC%20Catalog%202013-14,%20Course%20Descriptions,%20pp.92-194%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.30%20CCC%20Catalog%202013-2014,%20Programs%20&%20Courses%20Offered,%20pp.89-91%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.31%20CCC%20Catalog%202013-2014,%20Programs%20&%20Courses%20Offered,%20pp.89-91%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.32%20Title%205%20Section%2055002.5,%20pp.12-14%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.33%20College%20Instruction%20Committee%20Manual,%20Credit%20Units,%20p.17%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.29%20CCC%20Catalog%202013-14,%20Course%20Descriptions,%20pp.92-194%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.31%20CCC%20Catalog%202013-2014,%20Programs%20&%20Courses%20Offered,%20pp.89-91%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.28%20Administration%20of%20Justice,%20Program%20Student%20Learning%20Outcome%20Statement,%20p.92%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.30%20CCC%20Catalog%202013-2014,%20Programs%20&%20Courses%20Offered,%20pp.89-91%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.34%20Course%20Level%20Student%20Learning%20Outcomes,%20p.54%20Indexed.pdf
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feedback.  SLO plans and assessment results are available on the CCC SLO webpage on 

file in the Office of Instruction.  SLO recommendations are built into the Collegeôs 

integrated planning process for improvement plans and decision making.   

11. GENERAL EDUCATION 

Contra Costa College has General Education (GE) requirements to ensure breadth of 

knowledge and to promote intellectual inquiry (0.18). GE requirements must be 

completed for students to earn a degree and are listed in the College catalog. GE 

requirements are based on the Collegeôs vision, beliefs, values, mission, and goals (0.35).  

CCC GE requirements include writing, computation, science, arts and humanities, social 

science, information competency, cultural pluralism, health, physical activity, and 

American institutions (0.18). By completing these requirements, students receive an 

introduction to the major areas of knowledge. The GE requirements are rigorous and of 

high quality and compare favorably to the GE requirements of other higher-education 

institutions; indeed, many of CCCôs GE courses articulate with courses at four-year 

colleges and universities. The California State University and the University of California 

systems have each authorized CCC to certify student completion of IGETC requirements 

(0.20) and CSU General Education requirements (0.21) respectively (0.23). 

12. ACADEMIC FREEDOM 

The College abides by the policy on academic freedom stated in Contra Costa 

Community College District Board Policy 2018 (0.36). Faculty and students are free to 

examine and test all knowledge appropriate to their discipline or area of major study as 

judged by the academic/education community in general. The College maintains an 

atmosphere in which intellectual freedom and independence exist. 

13. FACULTY 

Contra Costa College employs 79 full-time faculty and 215 part-time faculty (0.37). In 

fall 2013 the College determined it would hire eight full-time faculty (0.38). The faculty 

is sufficient in number and experience to support all the Collegeôs educational programs.  

CCC faculty are hired according to Title 5, which mandates minimum qualifications for 

each discipline (0.39) (0.40). Course offerings are appropriately and sufficiently staffed 

by a combination of qualified full- and part-time faculty. As per the United Faculty-

Contra Costa Community College District bargaining agreement, College faculty 

regularly fulfill their responsibilities to develop and review curriculum and assess student 

learning, and this is part of the faculty evaluation process (0.41).  

14. STUDENT SERVICES 

Contra Costa College provides, for all of its students, appropriate student services that 

support student learning and development within the context of the College mission. 

CCC offers a variety of services to meet the manifold needs of its students (0.42). 

  

http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.18%20CCC%20Catalog%202013-14,%20CCC%20GE%20Bradth%20Requirements%20pp.72-73%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.35%20CCC%20Catalog%202013-14,%20Vision,%20Beliefs,%20Values,%20Mission%20and%20Goals,%20p.14%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.18%20CCC%20Catalog%202013-14,%20CCC%20GE%20Bradth%20Requirements%20pp.72-73%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.20%20CCC%20Catalog%202013-14,%20Transfer%20information%20and%20IGETC,%20pp.76-77%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.21%20CCC%20Catalog%202013-14,%20Transfer%20to%20California%20State%20Universities(CSU),%20pp.79-82%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.23%20CCC%20Catalog%202013-14,%20Transfer%20to%20the%20University%20of%20California%20-%20All%20Campuses,%20pp.83-87%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.36%20Contra%20Costa%20Community%20College%20District,%20BP2018,%20Academic%20Freedom.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.37%20DataMart%20Faculty%20and%20Staff%20Demographics.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.38%20Full%20time%20hiring%20decision,%20email%20from%20President.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.39%20Political%20Science%20Assistant%20Professor%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.40%20Geography%20Instructor.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.41%20self-eval-classroom_E.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.42%20Students%20Services%20web%20screenshot.pdf
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15. ADMISSIONS 

Contra Costa College maintains and adheres to admissions policies that are consistent 

with its mission statement, the Education Code, Title 5, and the statewide mission for 

California Community Colleges that specify the appropriate qualifications of students for 

its programs (0.43). 

16. INFORMATION AND LEARNING RESOURCES 

Contra Costa College provides access to sufficient information and learning resources 

and services to support its mission and all its instructional programs, including those 

offered in offsite formats (0.44) (0.45).  The library has expanded beyond printed media 

and provides access to a variety of online information databases, and web-accessible 

materials.  Students may access library database resources through dedicated campus 

computer labs or remotely through the web, whether on or off campus. 

17. FINANCIAL RESOURCES 

The Contra Costa Community College District (CCCCD) receives apportionment funding 

from the State of California based on the number of full-time equivalent students (FTES) 

in attendance. This is the source of the Districtôs and Collegeôs funding base. CCC 

receives a budget allocation from CCCCD that funds its basic operational costs (0.46). 

The College prepares an annual operation plan that documents its financial resources and 

the allocation of those resources to support student learning programs and services and to 

improve institutional effectiveness. The College also has an active Foundation for 

fundraising and has been awarded generous grants (0.47). Through its Budget 

Committee, the College recommends budget priorities to the College Council, which 

ensures that fiscal decisions align with the College mission throughout the budget and 

planning process. The District funding structure assures the Collegeôs financial stability 

within the limits of state funding (0.48) (0.49).  

18. FINANCIAL ACCOUNTABILITY  

The Contra Costa Community College District undergoes and makes available annual 

financial audits for the District and the College conducted by externally contracted 

certified public accountants (0.50). 

19. INSTITUTIONAL PLANNING AND EVALUATION  

Contra Costa College has a well-established, institutional shared-governance planning 

process (0.51) that was revised and implemented in 2013-2014 to better integrate 

planning, evaluation, and resource allocation (0.52) (0.53) (0.54). The College relies on 

its newly-revised mission statement to guide its planning and budgeting efforts (0.55), 

and that reliance is expressed in its integrated planning model through participatory 

(shared) governance (0.56). CCC assesses the progress of each unit towards achieving 

stated goals and makes decisions through an ongoing and systematic cycle of evaluation, 

integrated planning, resource allocation, implementation and re-evaluation (0.56). The 

College maintains a number of key institutional plans, including the Educational Master 

http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.43%20Admission%20And%20Records%20web%20screenshot.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.44%20CCC%20Library%20website%20screenshot.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.45%20Library%20CCC%20Learning%20Resources%20website%20screenshot.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.46%20New%20Allocation%20Model%20Implementation%206.9.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.47%209-12-12%20board%20minutes%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.48%20Gov.%20Board%202013-08-06.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.49%20FIN%2018%2001%20REVISED%20LC.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.50%20CCCCD%20Annual%20Financial%20and%20Budget%20Reports.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.51%20INTEGRATED%20PLANNING%20screenshot.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.52%20Resource%20Allocation%20Process%202013-2014.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.53%20AP%20and%20Resource%20Allocation%20Application%202014-2015%20vs%202.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.54%20Rubric%202014-2015%2010-10-13.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.55%20Mission%20Statement%20on%20CCC%20web%20screenshot.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.56%20CCC%20Integrated%20Planning%20Model.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.56%20CCC%20Integrated%20Planning%20Model.pdf
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Plan (0.57), the Facilities Master Plan (0.58), the Strategic Plan (0.59), the Technology 

Strategic Plan (0.60), the Staff Development Plan (0.61), and the Basic Skills Action Plan 

(0.62). 

20. PUBLIC INFORMATION 

Contra Costa College annually publishes a print (0.63) and an electronic catalog, which 

includes general information about the College (0.64), requirements for attending (0.65), 

counseling (0.66), assessment (0.67), and financial aid (0.68). The catalog is carefully 

checked for accuracy and updated (0.69). The catalog is readily available on campus and 

on the CCC website (0.70). In addition, the website provides extensive information about 

the College and its various instructional (0.71) and student services (0.72). 

The Governing Board has a Board Policy covering Public information (0.73)  

21. RELATIONS WITH ACCREDITING COMMISSION 

Contra Costa College and the Contra Costa Community College District hereby affirm 

that Contra Costa College has consistently adhered to the eligibility requirements, 

standards, and policies of the Accrediting Commission for Community and Junior 

Colleges. CCC announces its accreditation status in the catalog (0.74) and on its website 

(0.75). The College describes itself in identical terms to all its accrediting agencies, 

communicates any changes in its accredited status, and agrees to disclose information 

required by the Commission to carry out its accrediting responsibilities. The CCCCD 

Board will develop a policy assuring compliance with accreditation criteria (0.76). The 

College will comply with Commission requests, directives, decisions, and policies, and 

will make complete, accurate, and honest disclosures.  

 

 

 

 

 

 

 

 

 

 

 

http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.57%20Educational%20Master%20Plan.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.58%20Facilities%20Master%20Plan.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.59%20Strategic%202007-12%20(extended%20to%202014).pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.60%20CCC%20tech%20plan%2008-14%20final.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.61%20Staff%20Development%20plan%202011-2012.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.62%20BASIC%20SKILLS%20ACTION%20PLAN%20%202010-11.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.63%20CCCCatalog2013-14-web.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.64%20CCC%20General%20Information%20screenshot.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.65%20How%20to%20Apply%20screenshot.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.66%20Counseling%20screenshot.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.67%20Assessment%20screenshot.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.68%20Financial%20Aid%20screenshot.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.69%20Addendum%2013-14%2011.25.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.70%20Class%20Schedules%20and%20Catalog%20screenshot.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.71%20Programs%20and%20Departments%20screenshot.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.72%20Student%20Services%20screenshot.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.73%20BP1005.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.74%20CCCCatalog2013-14%20Indexed.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.75%20ACCREDITATION%20web%20screenshot.pdf
http://www.contracosta.edu/docs/accreditation/Eligibility%20Evidence/0.76%20BP1017.pdf



































































































































































































































































































































































































































































































































































































